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ABSTRACT
Isnaini Nur Hidayah. 2018. The Effectiveness of Using Project Based Learning at The
Tenth Grade Students of MAN 2 Boyolali in The Academic Year 2017/2018. Thesis.
English Education Department, Islamic Education and Teacher Training Faculty.
Advisor  Hj. Fitriyah Nurul Hidayati, M.Pd
Keyword  Writing, Teaching Writing and Project Based Learning
Project Based Learning is a comprehensive approach to classroom teaching and
learning that is designed to engage students in investigation of authentic problems. There
are two essential components of project They require a question or problem that serve to
organize and drive activities; and these activities result in a series of artifact, or products,
that culminate in a final product that addresses the driving question. The objectives of this
research are to find out the effectiveness in students’ writing ability between students
taught by using Project Based Learning method and the students taught by using Direct
Instruction Method at the tenth grade students of MAN 2 Boyolali in the academic year
2017/2018.
The researcher used quasi-experimental quantitative research design. The
population of this research was all of students at the tenth grade students of MAN 2
Boyolali. The total of the students are 217 students. From the population, two classes
were chosen as the samples by cluster random sampling technique. There are 31 students
in X IPA 1 class as the experimental class and 30 students in X IPA 2 as the control class.
Technique of collecting the data was writing test that focused on narrative text. Test was
using by administered during the learning process. To get the data the researcher used
post-test only. Post-test are divided become two groups, control group and experimental
group. The post-test is given after the treatment to know whether the treatment is
effective or not. In analyzing the data the researcher used quantitative measurement to
find the result.
The result of this research showed that the mean score of the experimental class
was higher than the control class. The mean score of experimental class in the post-test
was 77 while the control group was 73. In the post test of an experimental class, the
maximum score that the students got was 86 and the minimum score was 68.5. In the post
test of control class, the maximum score of the students is lower, it was 83 and the
minimum score was 65. From the result of hypothesis test is tvalue  ttable 3.5922  2.001.
It means that teaching writing by using project based learning is more effective than using
direct instruction method. Based on this finding, it is suggested that Project Based
Learning can be used by the teachers to improve students’ ability in writing narrative text.
It can be applied in English teaching learning process as one of the method in teaching
learning.
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1CHAPTER I
INTRODUCTION
A. Background of Study
English has been dominant language in International society. In the
globalization era which every country in the world can be easy to
communicate, English has been important thing to learn for every people.  It
is reasonable to every people in the world to study English. Consequently,
teaching English as a foreign language is needed for everyone in the world.
English is not only taught in university, senior high school, junior high
school, but also in elementary school, and even in the lower level such as
kindergarten and play groups. In English language teaching, there are four
primary skills which is important, namely listening, speaking, reading, and
writing. Harmer (2007: 265) states that there are four skills in language that
often divided into two types. Receptive skills is extracted from the discourse.
It is a term used for reading and listening. Productive skills is the term for
speaking and writing, skills where students have to produce language. Among
these four skills, writing has assumed as one of difficult skill. In writing, the
main goal is to help the students be able to transfer their ideas in written form
whether it is academic or non-academic writing that can be read by others.
The knowledge of English includes seven subjects, namelyEnglish
Grammar, English language teaching, Approach to English language teaching
ELT, History of the English Language, Translation, Expository writing, and
public speaking Fauziati, 200912. Writing skill is the complex form of
communication. The learners have able to choose the words or dictation and
2then arrange it into an acceptable sentence and good sentence. Richards
1990 and Ur 1992 in Teaching ESL Writing 1993 149 state the goal of
the ESL writing teacher is to provide information about and contexts for
practicing clear, fluent, effective communication of written ideas. Nunan
1991 5 states written texts are characterized by well-formed sentences
which are integrated into highly structured paragraphs.
Brown 2001 335 states writing products are often the result of
thinking, drafting, and revising procedures that require specialized skills,
skills that are not every speaker develops naturally. The upshot of the
compositional nature of writing is writing pedagogy that focuses on how to
generate ideas, how to organize them coherently, how to use discourse
markers and rhetorical conventions to put them cohesively into a written text,
how to revise text for clearer meaning, how to edit text for appropriate
grammar, and how to produce a final product that includes content,
organization, vocabulary use, grammatical use, and mechanical
considerations such as spelling and punctuation.
Writing is a complex activity since it requires students’ comprehension
abilities such as mastering grammar, vocabulary, and punctuation. Brown
2007 218 states that ‘writing is primarily a convention for recording speech
and for reinforcing grammatical and lexical features of language’. Beside to
write well, the students are expected to be able present their ideas in the
written form as writing is a means communication. However, people think
that writing is not only presenting ideas to others but also using a sheer
energy to complete the writing process itself, thinking ideas, preparing the
3outlines, transferring the outline into draft, revising the draft, and finally
proofreading the draft to prepare for the final outcome. There are many steps
to make a good written product.
Based on the syllabus, learning writing in Senior High School
especially in first grade is limited on descriptive text, recount text, procedure
text, and narrative text. It means writing is important to be taught. Students
sometimes have difficulties in writing text, they do not understand with the
example and explanation from their teacher. Among the texts which are
mentioned above, narrative text is considered as the most interesting text.
Mark and Anderson 2003 8 define a narrative text is a piece of text which
tells a story and, in doing so, entertains or informs the reader or listener. The
text consists of orientation, complication, or problems and resolution.
Students are expected to understand the text, but many students still find
difficulties in reaching the goal. They sometimes cannot find the ideas of
whole the text. The students are difficult to comprehend the text, it makes
them confused.  Finally, the students do not understand the plot of the whole
story.
Based on the researcher’s experience as a volunteer teacher during two
months from September until November, the fact shows that many students
do not like to write English text. It is because of their lacks of vocabularies
that they have which give obstacles for them to understand the text or to get
meaning of text. Second, students have different background knowledge that
did not have connect with the unfamiliar text. Third, the students probably
know the word orally but not in the written form, and the last students had
4difficulties in exploring and expressing their ideas. Sometimes they were
confused on what they would write into paper. These conditions are still same
when researcher conducted the observation before doing the research. The
students are still difficult to write by themselves with the same problems.
Based on the observation, the teachers still engage tradition or direct
instruction method in teaching English. This method of teaching makes the
teachers as the center of the teaching and learning process. The teacher
usually explains the material first, after that asks the students the difficult
words, and then asks the students to do some assignment in text book or make
a text by their selves, and then the text or the assignment have to submit to
their teacher. These activities make students get bored and sometimes just do
the assignment without know their own product.
The researcher conducted the research at MAN 2 Boyolali to the
students of tenth grade. The researcher choose MAN 2 Boyolali as the place
for conducting the research because MAN 2 Boyolali has a good accreditation
A accreditation and has a good facilities computer and LCD to support in
teaching learning process. The researcher is also has knew about the situation
and condition of MAN 2 Boyolali during the volunteer practice in seventh
semester and did conduct observation.
Learning and teaching as foreign language needs a lot of patience,
energy, time, creativity and competence. Learning is a process to acquire
knowledge. It needs hard work and sometimes would make students
frustrated and get bored. Method that makes students have realistic goal is
project based learning. Crie in ‘Arifin 2013 63 states Project based learning
5has its excellence in learning program, namely, engages earners, promotes
interaction and collaboration, employs essential research tools utilizes
technology, encourages authentic problem solving, applies and extends skills
the new situations, integrates the curriculum, resents challenges, incorporates
high expectations, and validities assessments. Gulbahar and Tinmaz (2006
315) says that participants in project-based learning learn better and are more
actively acting in their learning. Besides, the instructors work backstage as
students work on their projects. This method turns participants into active to
solve their problems on the project, rather than passive receivers of
knowledge.
Based on the explanation above, the researcher used project based
learning method to teach English writing in this research and want to find out
the effectiveness of using project based learning method in teaching English
writing under a research tittle The Effectiveness of Using Project Based
Learning in Teaching English Writing at The Tenth Grade Students of
MAN 2 Boyolali in The Academic Year 2017/2018.
B. Problem Identification
Based on the background of the study above, there are several problems
which van be identified by the researcher about English lesson of the tenth
grade students of MAN 2 Boyolali, such as
1. There were students who have difficulties in writing English and they
have limited vocabulary.
62. Students had difficulties in gathering their ideas. Sometimes, they were
confused on what they would write into the paper.
3. Students know orally, but they don’t know the written form of some
vocabularies.
4. There were students bored about English class especially in writing class
that used traditional method.
C. Problem Limitation
This research is focused on the effectiveness of using project based
learning in teaching English writing. The researcher conducts experimental
design by dividing experimental group and control group. Experimental
group are taught by using project based learning and control group by using
traditional or direct instruction method.
The researcher uses narrative text to teach the students. It is related with
the syllabus for teaching learning English to the tenth grade of second
semester, the next that should be taught is narrative text. The subjects of the
research are the tenth grade students of MAN 2 Boyolali in the Academic
Year 2017/2018.
D. Problem Statement
Based on the background of the study above, the researcher formulates
the problem statement of this research is Is the use of Project Based Learning
in teaching English writing at the tenth grade students of MAN 2 Boyolali in
the academic year 2017/2018 effective?
7E. The Objectives of the Study
In line with the problem statement above, the objective of the research
is formulated as follow to find out the effectiveness of using Project-Based
Learning in English writing to tenth grade students of MAN 2 Boyolali in the
academic year of 2017/2018.
F. Benefits of The Study
The researcher hopes by end of lesson, the students should be able
improve their skills in writing class. By conducting this research, the
researcher wants the result will reveal the followings
1. Theoretical benefits
a. This research giving a description about the effectiveness of Project
Based Learning in teaching English writing.
b. A result of the research can be useful in teaching English, especially
for teaching English in writing skill.
c. The result of the research as the information to show the way to
improve writing skill to the students.
2. Practical benefits
a. The teacher
Hopefully, it can be an input for teachers in giving a method of
teaching, especially the writing class. The teachers can use project
based learning as an alternative in teaching writing.
8b. The students
The result of the study will be very useful for the students who find
the difficulties in writing class. By applying this method, hopefully
they can solve their problem in writing class.
c. The other researchers
Hopefully, this research can help the other researchers more
understand about project based learning and can use project based
learning in the future life.
G. Definition of Key Terms
1. Writing
Broughton et.al., 1980116 argue that the act of writing differs
from that of talking in that it less spontaneous and more permanent, and
the resources which are available for communication are fewer because
we cannot as we do in conversation interact with the listeners and adapt as
we go along. For this reason the conventions of writing tend to be less
flexible than those conversations, and the language which is used tends to
be standardized.
2. Teaching Writing
Brown 2001334 states that trend in teaching of writing in ESL
and other foreign languages have, not surprisingly, coincided with those
of teaching of other skills, especially listening and speaking.
93. Method
Brown 200116 states that method is a generalized set of
classroom specifications for accomplishing linguistic objectives. Method
tends to be concerned primarily with teacher and student roles and
behaviors and secondarily with such features as linguistic and subject-
matter objectives, sequencing, and materials. They are almost always
thought of as being broadly applicable to a variety of audiences in a
variety of context.
4. Project Based Learning
Blumenfield et.al 1991 defines that Project Based Learning is a
comprehensive approach to classroom teaching and learning that is
designed to engage students in investigation of authentic problems.
According to him there are two essential components of project They
require a question or problem that serve to organize and drive activities;
and these activities result in a series of artifact, or products, that culminate
in a final product that addresses the driving question.
5. Experimental research
Sugiyono 2015107 states that experimental research is used to
look for the influence of treatment that used to the other in restrained
condition.
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CHAPTER II
REVIEW ON RELATED LITERATURE
A. Theoretical Description
1. Writing
a. The Nature of Writing
Writing is one of important skills that language learners need to
learn as essential component not only for their academic practice but
also later in their professional life. Writing can be defined in various
ways. There are some definitions of writing proposed by experts.
Nation 2009113 states that writing is an activity that can usefully be
prepared for by work in the other skills of listening, speaking and
reading. This preparation can make it possible for words that have
been used receptively to come into productive use.
It means that writing is important for our life, start from
writing someone can begin her/his work-world. It is also important to
make sure that the uses of writing cover the range of uses that learners
will perform in their daily lives.
Broughton et.al., 1980116 defines that e act of writing differs
from that of talking. Writing is less spontaneous and more permanent
than talking, and the resources which are available for communication
are fewer because we cannot as we do in conversation interact with
listeners and adapt as we go along.
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In addition, Harmer (2004: 86) states that writing is a process
that what we write is often heavily influenced by the constraints of
genres, then these elements have to be present in learning activities. It
means that writing cannot be separated with genres especially in
teaching learning activities of writing. In this case, writing activities
can be present in a classroom.
From the definition above, writing is a productive skill that
urges the writer to carry out the meanings or messages in the written
form. In the writing process, the writer tries to interact with the
readers by exploring the ideas in the written form. The ideas usually
contain the context, prior knowledge, and discourse. As writing is
transactional and message-oriented, its goal must be to convey
information accurately, effectively and appropriately. The writer must
be able to express the ideas explicitly using the effective language and
avoiding the ambiguous words. The writer must be aware that the
readers cannot confirm the ideas being delivered to writer
immediately as what they can do in speaking process. Therefore, it is
the writer’s duty to make his writing clear enough before the readers.
Writing is a recursive activity that enables the writer hope from
one step to another step and back to the previous one. The writer has
the freer chance to modify his or her writing. All of us know that
writer should plan the writing before revising it, but he has the chance
to re-plan the writing after revision.
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b. Teaching Writing
In terms of pedagogy, writing is a central element in the
language teaching as students need to write down notes and to take
written exams. Yet, over the years it has seemed that writing has been
seen as only a support system for learning grammar and vocabulary
rather than a skill in its own right, however, trainers and
methodologists have looked again at writing in a foreign language
classroom and acknowledged the importance of writing as vital skill
for speakers of a foreign language as much as for every one using
their first language (Harmer, 2004260).
Murcia 2001219 states that teaching academic writing to both
native and non-native speakers of English is an enterprise that unfolds
in such a countless variety of settings and classrooms around the
world. According to Richards and Ur in Reid 1993149 the goal of
the ESL writing teacher is to provide information about and context
for practicing clear, fluent, effective communication of written ideas.
In teaching writing, the teacher should be able to make the
students write their ideas well. The teacher should consider writing
skills that the students have to master. In this case, Brown (2004: 221)
classified writing skills into six micro-skills and six macro-skills as
the following quotes:
Micro-skills:
1) Produce graphemes and orthographic patterns of English.
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2) Produce writing at an efficient rate of speed to suit the
purpose.
3) Produce an acceptable core of words and use appropriate
word order patterns.
4) Use acceptable grammatical systems (e.g., tense, agreement,
pluralization), patterns, and rules.
5) Express a particular meaning in different grammatical forms.
6) Use cohesive devices in written discourse.
Macro-skills:
7) Use the rhetorical forms and conventions of written
discourse.
8) Appropriately accomplish the communicative functions of
written texts according to form and purpose.
9) Convey links and connections between events, and
communicate such relations as main idea, supporting idea,
new information, given information, generalization, and
exemplification. 10) Distinguish between literal and implied
meanings when writing.
11) Correctly convey culturally specific references in the
context of the written text.
12) Develop and use a battery of writing strategies, such as
accurately assessing the audience’s interpretation, using
prewriting devices, writing with fluency in the first drafts,
using paraphrases and synonyms, soliciting peer and
14
instructor feedback, and using feedback for revising and
editing.
Reid in Murcia 2001 224, however, rightly cautions that some
techniques may run counter to a given students’ learning preferences;
students should be asked to practice all techniques but should later
focus on using those that clearly serve them best. There are some
techniques in writing
1. Brainstorming
This is often a group exercise in which all students in the
class are encouraged to participate by sharing their collective
knowledge about a particular subject. It generates far more
material than any one student is likely to think of on his or her
own. Students can then utilize any or all of the information when
turning to the reparation of their first drafts.
2. Listing
Listing can be a quiet and essentially individual activity. As
a first step in a finding approach to a particular subject area, the
students is encouraged to produce a lengthy a list as possible of all
the main ideas and subcategories that come to mind as he or she
thinks about the topic at hand. This is an especially useful activity
for students who might be constrained by undue concern for
expressing their thoughts in grammatically correct sentences.
3. Clustering
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The other techniques for getting main ideas down quickly,
clustering begins with a key word or central idea placed in the
center of a page or on the board around which the student or the
teacher, using student-generated suggestions quickly jots down
all of the free-associations triggered by the subject matter, using
words or short phrases. Unlike listing, the words or phrases
generated are put on the page or board in a pattern which takes
shape from the connections the writer sees as each new thought
emerges. Completed clusters can look like spokes on a wheel or
any other pattern of connected lines depending on how the
individual   associations relate to teach other. By sharing their
cluster patterns with other in the class, students can be exposed to
a wide variety of approaches to the subject matter which might
generate further material for writing.
4. Freewriting
Suggested by Elbow 1973 in Murcia 2001 224 for
helping native speakers break through the difficulty of getting
started freewriting is also known by  various other terms such as
‘wet ink’ writing, ‘quick writing’, and ‘speed writing’. The main
idea of this technique is for students to write for a specified period
of time without taking their pen from the page usually about here
minutes for a first attempt and then typically or about five to eight
minutes. For ESL/EFL students, this often works best if the
teacher provides an opening clause or sentences for the students to
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start with to structure the freewriting. The writing generated from
this technique often contains useful raw material for student
writers to work with.
These techniques are very important for students to see how
each one helps generate text and shapes a possible approach to a topic.
The purpose of the invention strategies is for students to feel that they
have several ways to begin an assigned writing task and that they do
not always have to begin and beginning and work through an evolving
draft sequentially until the reach the end.
c. The Process of Writing
Harmer 2004 12 Process writing is a way of looking at what
people do when they compose written text. To make written product,
the writer need doing the process before the results done. There are
some processes to make written product.
Farmer (1993: 13) states that there are four steps in writing,
those are: (1) prewriting, (2) organizing, (3) writing, and (4) revising.
Prewriting means the preparation before writing. It includes making a
plan what to write, getting ideas, and selecting the similar ideas and
supporting ideas. Organizing includes making a draft and arranging
the ideas into hierarchical order. Writing is the main activity. It is
done to develop the draft into a good composition of writing. The last
is revising which is used to correct the product of writing in order to
be more perfect and more understandable.
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Nation 2009114 says there are seven processes of writing
such as considering the goals of the writer, having a model of the
reader, gathering ideas, organizing ideas, turning ideas into written
text, reviewing what has been written, and editing.
1) Considering the Goals of the Writer and Model of the Reader
Written work usually done for a purpose and for a particular
audience. An important way of encouraging writers to keep their
goals and audience in mind is to provide them feedback about the
effectiveness of their writing. This feedback can be direct and
indirect comment.
2) Gathering Ideas
Leibman-Kleine in Nation (2009: 117) suggests that
techniques for gathering ideas about a topic can be classified into
three groups. The first group consists of open-inded, free-ranging
activities where all ideas are considered or the learners follow
whatever path their mind takes. Typically of these are
brainstorming and quickwriting. These activities could be
preceded by relaxation activities where learners are encouraged to
use all their sense to explore a topic.
The second group consists of systematic searching
procedures such as questioning or filling in an information
transfer diagram. In all cases the learners have set steps to follow
to make sure they consider all the important parts of topic.
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The third group consists of techniques which help learners
gather and organize ideas at the same time. These include using
tree diagrams and concept diagrams or maps. These all involve
arranging ideas into relationships, particularly according to
importance and level of generality. Techniques will help learners
gather ideas will have good effect of all other aspects of their
writing.
3) Organizing Ideas
The way learners organize ideas gives them a chance to put
their own point of view and their own thought into their writing,
particularly in writing assignments and answering examinations
question. Two possible ways of approaching the organization of
academic writing is to rank the ideas according to a useful
creation or to classify the ideas into group. The use of sub-
heading in academic writing is a useful check on organization.
4) Turning Ideas to Text
Some learners are able to say what they want to write, but
have difficulties in putting it into written form. That is, they have
problems in translating their ideas into text. Some learners can do
this but are very slow. That is, they lack fluency in turning ideas
to text. Some learners will find problems even in saying what they
want to write. Each cause requires different techniques to deal
with it and teachers need to consider how to discover the causes
and how to deal with them.
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5) Reviewing
An important point of the writing process is looking back
over what has been written. This s done to check what ideas have
already been included in the writing, to keep the coherence and
flow of the writing, to stimulate further ideas, and to look for
errors. Poor writers do not review or review only to look for
errors.
6) Editing
Editing involves going back over the writing and making
changes to its organization, style, grammatical ad lexical
correctness, and appropriateness. Like all the other parts of the
writing process, editing does not occur in a fixed place in the
process. Writers can be periodically reviewing what they write,
editing it, and then proceeding with the writing. Thus, editing is
not restricted to occurring after all the writing has been
completed.
From the explanation above, the researcher can conclude that
the strategy in the process of writing by Farmer there are four process
of writing. They are; prewriting, organizing, writing, and revising.
While Nation states there are six process of writing. The process are;
Considering the goals of the writer and model of the reader, gathering
ideas, organizing ideas, turning ideas into text, reviewing and editing.
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d. Types of Classroom Writing
Nation 2009116 says that there are eleven types of writing.
The eleven types of writing are as follow 1 A note of formal letter,
2 A formal letter, 3 Resume, summary, paraphrase, 4 Narrative, 5
Description, 6 Exposition, analysis, definition, classification, 7
Narrative, description, with evaluative comment, 8 Argument, 9
Literary, 10 Advertisement, media, 11 Journal writing.
Brown 2001343-346 states that there are five major types of
writing performance in classroom
1) Imitative, or Writing Down
At the beginning to write, students will simply to write down
or imitate from the theories what they learn before. Students learn
the conventions of the orthographic code. Sometimes, dictation is
also implemented in writing class. It is included in this category,
although dictation can serve to teach and higher order processing
as well. Dictations usually involve the following steps
a) Teacher reads a short paragraph once or twice at normal
speed.
b) Teacher reads in the short phrase units of the paragraph
consist of three or four words each, and each unit is followed
by a pause.
c) During the pause, students write what they have heard.
d) Teacher than reads the whole paragraph once more at normal
speed and the students can check their writing.
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e) Scoring of students’ written work can include some points
such as spelling, punctuation, and grammatical errors.
2) Intensive, or Controlled
A common form of controlled writing is to present a
paragraph written work to students on which they have alter a
given structure throughout. So, the students may be asked to
change all present tense verbs into past tense, in the other case,
students may need to alter other references in the paragraph.
Controlled writing consists of two forms as follows
a) Guided Writing
Guided writing loosens the teacher’s control but still offers a
series of stimulator. For the example, the teacher might get
the students to tell a story just viewed on a videotape by
asking them some questions.
b) Dicto-comp
The other form of controlled writing is a dicto-comp. in this
type, a paragraph is read at normal speed, usually twice or
three times; then the teacher asks students to rewrite the
paragraph to the best of their recollection of the reading. In
one of several variations of the dicto-comp technique, after
reading the passage, the teacher puts key words from the
paragraph, in sequence, on the board as cues for the students.
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3) Self-writing
A significant proportion of classroom writing may be
devoted to self-writing with only the self in mind as an audience.
It means that the written product is the product from author’s
mind. The most silent instance of this category in classroom is
note-taking, where the students take notes during a teacher or
lecture for the purposes of later recall. Other note=taking may be
done in the margins of books and on odd scraps of paper.
Diary or journal writing also included into this category.
However, in many circumstances a dialogue journal, in which a
student records thoughts, feelings, and reactions and which an
instructor reads and responds to., while ostensibly written for
oneself, has two audiences.
4) Display Writing
For all language students, short answer exercises, essay
examinations, and even research reports will involve an element
of display. For academically bound ESL students, one of the
academic skills that they need to master is a whole array of
display writing techniques.
5) Real Writing
The two categories of real and display writing are actually
two ends of a continuum. Some written products are combination
of display and real writing. There are three subcategories in this
category as follows
23
a) Academic
b) Vocational/technical
c) Personal
Based on the explanation above, the researcher can conclude
that there are eleven types of writing according to Nation 1 A note of
formal letter, 2 A formal letter, 3 Resume, summary, paraphrase, 4
Narrative, 5 Description, 6 Exposition, analysis, definition,
classification, 7 Narrative, description, with evaluative comment, 8
Argument, 9 Literary, 10 Advertisement, media, 11 Journal writing.
While Brown there are five major types of writing performance in the
classroom. There are Imitative or writing down, intensive or
controlled, self-writing, display writing and real writing.
e. Assessing Writing
According to Brown (2004: 241-246), there are three scoring
methods for responsive and extensive writing. They are, holistic
scoring, primary trait scoring, and analytic scoring. In holistic scoring,
each point on a holistic scale is given a systematic set of descriptors,
and the reader-evaluator matches an overall impression with the
descriptors to arrive at a score. It means that the teacher makes a table
of scores with the description.
In primary trait scoring, the type of scoring emphasizes the task
at hand and assigns a score based on the effectiveness of the text’s
achieving that one goal. For example, if the purpose of an essay is to
persuade the reader to do something, the score for the writing would
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be on the accomplishment of that function. If the purpose is to exploit
imagination by expressing personal feelings, so the response would be
evaluated on that feature alone. In this scoring method, there are four
point scale ranging from zero (no response or fragmented response) to
4 (the purpose is accomplished). In analytic scoring, there are six
major elements of writing that are scored, and it enables students to
home in on weaknesses and to capitalize on strengths. It captures its
closer association with classroom language instruction than with
formal testing. However, Brown and Bailey in Brown (2004:243-246)
offer into five major categories and five different levels in each
category ranging from “very poor” to “excellent”. In summary, the
categories and levels are as follows.
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Table 2.1 Analytic Scoring for Students’ Writing
by Hunghes 2002 104
Item Analysis Score Criterion of Scoring
Content 30-27
26-22
21-17
16-13
Excellent knowledgeable, substantive  etc.
Good some knowledge of subject-adequate
range
Fair limited  knowledge of subject-little
substance
Very poor does not show knowledge of
subject-non substantive
Organization 20-18
17-14
13-10
9-7
Excellent fluent expression-ideas clearly
stated.
Good somewhat choppy-loosely organized
but main ideas stand out.
Fair not fluent-ideas confused or
disconnected.
Very poor does not communicate-no
organization
Vocabulary 20-18
17-14
13-10
9-7
Excellent sophisticated range-effective
word/idiom choice and usage
Good adequate range-occasional errors of
word/idiom form, choice, usage, but meaning
ascured
Fair limited  range-frequent errors of
word/idiom form, choice, usage
Very poor little knowledge of English
vocabulary, idioms, word form
Grammar/
Language use
25-22
21-18
17-11
10-5
Excellent effective complex construction, few
errors of agreement, tense, etc
Good effective but simple constructive in
grammar.
Fair major problem is simple/complex
construction in grammar.
Very poor virtually no mastery of sentence
construction rules.
Mechanic 5
4
3
2
Excellent demonstrates mastery of
conventions
Good occasional errors of spelling,
punctuation, capitalization, etc.
Fair frequent errors of spelling, punctuation,
capitalization etc.
Very poor no mastery of conventions,
dominated by errors of spelling, punctuation,
capitalization, paragraphing, etc
Total of Score 100
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In this research, the researcher used analytic scoring to assess
students’ writing skills especially in writing narrative texts. It is
because this type of assessment is the easiest and the most practical.
2. Project Based Learning
a. The Nature of Project Based Learning
Bell 2010 41 defines Project-Based Learning (PBL) is an
approach to instruction that teaches curriculum concepts through a
project. Koparan  Guven 2014 147 defines that Project Based
Learning PBL is the method that places students at the center of the
learning process. It is extensively used to replace the traditional
teaching method in which the Project Based Learning PBL. Project
Based Learning PBL is also the learning method that places
students’ center of the teacher, who is the center, strictly follows the
teaching plan. In a PBL classroom, the teacher leads the students to
learning following the project objectives.
Project-Based Learning is an instructional method centered on
the learner. Instead of using a rigid lesson plan that directs a learner
down a specific path of learning outcomes or objectives, project-based
learning allows in-depth investigation of a topic worth learning more
about (Harris & Katz, 2001). Through the construction of a
personally-meaningful artifact, which may be a play, a multimedia
presentation or a poem, learners represent what they have learned.
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Project-Based Learning is a comprehensive approach to
classroom teaching and learning that is designed to engage students in
investigation of complex, authentic problems and carefully designed
products and tasks (Blumenfeld et al., 1991 ). Meanwhile, Thomas (in
‘Arifin 2014 28) states that Project Based Learning briefly as “a
model that organizes learning around projects”. According to him,
even though assigning project to students in traditional classroom in
not a new phenomenon, Project Based Learning is quite different from
the usual application. Thomas listed five major criteria for a method
of learning to be called Project Based Learning
a) Project Based Learning projects are central, not peripheral to the
curriculum,
b) Project Based Learning projects are focused on questions or
problems that “drive” students to encounter the central concepts
and principles of a discipline,
c) Project involve students in a constructive investigation,
d) Projects are student-driven to some significant degree, and
e) Projects are realistic, not school-like.
Project Based Learning pedagogy was used to instruct learners
in the concept of classification of organisms. This is an instructional
technique that transforms learning from ‘teacher telling’ to ‘student
doing’ in which students are provided  with task based on challenging
questions or problems that involves the students  problem-solving,
decision-making, meaning-making, investigative skills  and reflection,
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that includes teacher facilitation but not direction (Copon & Kuhn
2004).
Adderley et al. (1975, p. 1) provided the following definition for
the project method, which after a quarter of a century is still a good
definition:
1) [projects] involve the solution of a problem; often, though not
necessarily, set by the student himself [or herself];
2) It involve initiative by the student or group of students, and
necessitate a variety of educational activities;
3) It commonly result in an end product (e.g., thesis, report, design
plans, computer program and model);
4) Work often goes on for a considerable length of time;
5) Teaching staffs are involved in an advisory, rather than
authoritarian, role at any or all of the stages – initiation, conduct
and conclusion.
Beside of those definitions, Blumenfeld et al. (1991 321-327)
have grouped five key features of project based learning driving
questions, situated inquiry, collaboration, learning technologies, and
artifacts.
1) Driving Questions
The hallmark of project based learning is a driving question
that guides instruction and that learners find meaningful and
important point (Blumenfeld et al., 1991; Krajcik et al., 2002).
Driving question serve to organize and drive activities of the
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project, provides a context in which students can use and explore
learning goals and scientific practices, and provides continuity
and coherence to the full range of project activities.
2) Situated Inquiry
There are several steps to make inquiry situation as follow
a) Helping students design an investigation
b) Writing conclusions and explanations
3) Collaboration
Brown  Campione (1994) in Blumenfeld (1991 321-327)
argue that Project based learning provides opportunities for
students, teachers, and members of society to collaborate with one
another to investigate questions and ideas. The classroom
becomes a community of learners. Students collaborate with
others in their classroom and with their teacher to ask questions,
write explanations, from conclusions, make sense of information,
discuss data, and present findings.
Blumenfeld et al. 1991 states collaboration help students
build shared understandings of scientific ideas and of the nature
of the discipline as they engage in discourse with their classmates
and adults outside the classroom.
4) Learning Technologies
Technology can help transform the classroom into an
environment in which learners actively construct knowledge
Linn, 1997; Tinker, 1997; White  Fredrickson, 2000. Edelson
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in Blumenfeld et al. 1991 gives three reasons to use technology
tools in schools
a) They align with the practice of science
b) They can present information in dynamic and interactive
formats, and
c) They provide unprecedented opportunities to move teaching
away from a transmission and acquisition model of
instruction.
5) Artifacts
Students develop physical models and computer models,
reports, videotapes, drawings, games, plays, web sites, and
computer programs. To be effective, artifacts need to address the
driving questions, show the emerging understanding of students,
and support students in developing understanding associated with
the learning goals of project.
From the definition above can be concluded that Project Based
Learning is the method that places the students to be the center of the
learning process and it designed to engage students in investigation
complex, authentic problems and carefully designed products and
tasks. Project Based Learning also provides opportunities for students,
teachers, and member of society to collaborate with one another to
investigate questions and ideas.
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b. Stages of Project Based Leaning
Implementing Project-Based Learning in the classroom may be
daunting for experienced teachers and even more overwhelming for
novices. The following are some of the barriers to implementing
Project-Based Learning with helpful hints and practical advice for
making Project-Based Learning work in the classroom.
Wrigley in ‘Arifin 201431 states about the basic phases found
in most projects include selecting a topic, making plans, researching,
developing products, and sharing results with others. However,
because Project Based Learning hinges in group effort, establishing a
trusting cooperative relationship before embarking on a full-fledged
project is also necessary. Activities that engage learners in
communication tasks and in peer- and self-evaluation help create the
proper classroom environment. Information gab activities (where the
assignment can only be completed through sharing of the different
information given each learner), learner-to-leaner interviews, role
plays, simulations, field trips, contact assignment outside of class, and
process writing with peers prepare learners for project work. The
following are stages of project based work.
1) Selecting Topic
A project should reflect the interest and concerns of the
learners. Teacher can begin determining project topics at the start
of an instructional cycle by conducting a class needs assessment
to identify the topic areas and skills to be developed. As the
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teacher and learners talk about projects and get to know each
other, new topics and issues may come to light that are
appropriate for project learning. A project may focus on the
objectives of one instructional unit, such as a unit on health, or it
may span several units. It may take place during a unit or be
culminating final event. Whatever the project, learners need to be
in on the decision making from the beginning. (Moss, 1998 in
‘Arifin, 2014 32)
2) Making Plans and Doing Research
After a topic is selected, learners work together to plan the
project, conduct research, and develop their products. Learners
with low language proficiency or little experience working as a
part of a team may require structure and support throughout the
project. Pre-project activities that introduce problem-solving
strategies, language or negotiation, and methods for developing
plans are useful. Learners may also need practice in specific
language skills to complete project tasks.
3) Sharing Results with Others
Project results can be shared in a number ways. Oral
presentations can accompany written products within the
classroom or in other classes within the program. Projects
products can also be disseminated in the larger community.
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From the explanation above, it can be concluded that stages of
Project Based Learning are selecting topic, making plans and doing
research, then sharing the results with others.
c. The Advantages of Project Based Learning in English Foreign
Language EFL Classroom
Thomas (2000 17) defines the issues about the positive side
effects of Project Based Learning for students as the development of
positive attitudes toward their learning process, work routines,
abilities on problem-solving, and self-esteem.
Similarly, taking note from some writes, Gulbahar and Tinmaz
(2006 315) says that participants in Project Based Learning learn
better and are more actively acting in their learning. Besides, the
instructors work backstage as students work on their projects. This
turns participants into active to solve their problems on the project,
rather than passive receivers of knowledge. In addition, as students
complete their projects, they think reflectively on their experience
about Project Based Learning processes individually. Besides,
students realize similarities between what they are learning and what
is going on outside the school walls.
Lenschow in Gulbahar  Timnaz (2006 310) argues even
though the students get disturbed in the early stages of implementation
of Project Based Learning into their courses, most students feel more
motivated as time elapses in a Project Based Learning course. Because
Project Based Learning provides students with opportunities to
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implement their freedom in their learning environment, they give up
their habit of waiting step-by-step instructor-based commands.
Meanwhile, Bas 2011 2 states Project Based Learning increases the
motivation of students. When teachers successfully implement Project
Based Learning, students can be highly motivated, feel actively
involved in their own learning, and produce complex, high-quality
work.
In conclusion, Project Based Learning can develop the positive
attitudes toward their learning process, work routines, abilities on
problem-solving and self-esteem. Project Based Learning is also can
increase the motivation of students. So, students can more interest to
learning process with Project Based Learning.
d. Disadvantages of Project Based Learning
Heckendorn 2002 in Gulbahar  Timnaz 2006 311
explained that projects in project based learning require much longer
time to complete, are complex in nature, and situated in real life. This
indicates that Project Based Learning is not easy to be implemented
by the teacher. It is a long time consuming, complex, and stressful
task without appropriate, plan organization and adequate knowledge
of the teacher toward the subject.
Baron et.al 1998 273-274 states that Project Based Learning
are frequently around driving question Blumenfeld et. al, 1991 but
the question that drives the project is not crafted to make connection
between activities and the underlying conceptual knowledge that one
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might to foster. They found that although the opportunity for deep
learning is there, it often does not occur because of tendency in project
based approach to get caught up in the action without appropriate
reflection. In such cases, the doing of an activity takes precedent over
doing with understanding.
In conclusion, the disadvantages of Project Based Learning is it
takes much longer time to complete, complex in nature, and situated
in real life. This indicates that Project Based Learning is not easy to be
implemented.
e. Types of Projects
Stoller 2002 in ‘Arifin 2013 35 suggests the following types
of project: research, survey, production, performance, encounter,
correspondence, and organizational. Research project necessitate the
gathering of information through research at library, or via the
internet.
In survey projects students create a survey in order to gather
information about the various interests of members of their school
community. Following that they may create a guide for the new
students based on the survey data, or they may collate the data and
present it using graphs or charts.
Production projects may include student’s newspapers, bulletin,
boards, collages, poster sessions, and videos. Performance projects
includes skits, oral presentations, and fashion show. In encounter
projects, students are required to find native English speakers outside
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of school and interview them on a particular subject. Correspondence
projects might involve contacting a school from another country and
writing letters back and forth between classes. And the last is
organizational project that might involve the planning and formation
of a club.
From the explanation above, it can be concluded that there are
seven types of project research, survey, production, performance,
encounter, correspondence and organizational. The product in this
research is blog, so it can be categorized in production.
f. Implementing Projects
Haines in ‘Arifin, 2013 51 states the implementation of
projects will depend on how you view them. If you see the project as
extensions of more traditionally based language work i.e. as an
extension PPP then projects may be undertaken after completing a
unit of study from syllabus. This type of project work would likely be
short and intensive, possibly spanning over a week of lessons.
However, if you view projects as interrelated to the other activities
designated by the syllabus, then you may carry project work over a
term, taking a lesson or two a week to focus on a project.
Heilman and Stout in ‘Arifin53-56 emphasize that the
importance of collaboration between teachers and administrative staff.
Involving colleagues in projects increases the amount of time that can
be spent on them. Heilman and Stout found out that collaboration has
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been an essential part of the success they have had in implementing
project work at their school.
Heilman has developed a model for implementing project work
that incorporates aspects of the models previously mentioned and also
draws of his experience implementing project work in Japanese high
school. We have generally used Heilman’s model for supplementary
projects, that is projects that are not tied to the textbook. Students are
free to explore any topic in any way they choose. We have used the
model both for projects than span the length of an academic term and
also short sequences of lessons, sometimes as few as three. The stages
of the model are outlined below
Stage 1 Students and teacher generate ideas and outline project.
Stage 2 Students develop visualization of the project.
Stage 3 Research and written aspect.
Stage 4 Preparation/rehearsal days
Stage 5 Project presentations or performances
Stage 6 Reflection on the project
Beside of those steps, Stoller (in ‘Arifin, 2013 27-30)
describes ten steps about project implementation.
1) Step 1: Students and Instructor agree on a project.
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2) Step 2: Students and Instructor determine the final outcome of the
project.
3) Step 3: Students and instructor structure the project
4) Step 4: Instructor prepares the students for information gathering
5) Step 5: Students gather information
6) Step 6: Instructor prepares students for compiling and analyzing
data
7) Step 7: Students compile and analyze information
8) Step 8: Instructor prepares students for the final activity
9) Step 9: Students present the final
10) Step 10: Students evaluate the project.
Based on the explanation above, the researcher modifies the
steps of Project Based Learning as the teaching steps in her research
as follows First, Students and teacher generate ideas and outline
project. Second, students develop visualization of the project. Third,
the students do research and written aspect. Next,
preparation/rehearsal days. After that, the students do the project
presentations or performances. The last is reflection on the project.
3. Direct Instruction Method
a. Definition of Direct Instruction Method
Direct Instruction is contrasted to Project Based Learning. The
previous discuss it is obvious that Project Based Learning is learned
centered model, but Direct Instruction Method is teacher centered
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model. When the teacher is the center of the teaching and learning, it
means he/she is the real actor in the classroom. Teacher gives
explanation, present the material there by it can be concluded that
Direct Instruction is also closely related to “lecture and presentation”
(Arends, 1997: 64). Nunan (1996: 49) also states  “in direct
instruction, the teacher explicitly instruction the learner” it seems that
both Arends and Nunan agree with its name proposed, the essential
thing in Direct Instruction is “Instruction” teacher instructs the
students while students listen to teacher’s explanation/instruction as
well as do the required things by teacher.
In this method, the teacher becomes the decision maker. The
teacher will be engaged in many planning decision, such as deciding
what he/she wants to teach, when he/she wishes to teach, and how
he/she will go about the learning process (Brown, 2001: 11). Direct
Instruction Method highly structured and teacher directed. The
students are under the teacher control. The teacher direction and
control occur when the teacher selects and directs the learning tasks,
determines grouping patterns maintains a central role during
instruction, keeps students choice and freedom and minimizes the
amount of non-academic pupil task.
Based on the definition above, it can be concluded that Direct
Instruction Method is teacher centered model. The instructions from
the teacher and the students do what the teacher said.
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b. Teaching Steps
Different theorist described and implemented Direct Instruction
somewhat differently but in general, this approach involves small
careful sequence steps. Face pacing, and great deal of teacher student
interaction. Each lesson typically involves most or all of the following
components Rosenshine & Steven as cited in Astuti, 2013: 31):
1) Introduction and review of previous material. The teacher
reviews relevant content from previous lesson, checks
homework involving that content, and re-teaches any
information or skills that students have not mastered yet.
2) Statement of the objectives of the lesson. The teacher describes
one or more concepts or skill that students should master in the
new lesson.
3) Presentation of the new material in small, logical sequence steps.
The teacher presents a small amount of the information or specific
skill, perhaps through a verbal explanation, modeling, and one or
more examples. The teacher may also provide as advance
organizer, ask question, or in other ways scaffold students’ efforts
to process and remember the material. Throughout this and other
phases of direct instruction, teachers check frequently for
understanding of all students and provide immediate corrective
feedback when needed.
4) Guided students practice and assessment after each steps.
Students have numerous opportunities to practice what they are
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learning, perhaps by answering questions, solving problems.
Teacher use these to ensure that every student participates and to
check the accuracy of the students’ responses in order to provide
immediate corrective feedback. The teacher will stop only when
students show that they can work on their own.
5) Independent practice. Once students have acquired mastery, they
engage in further practice independently.
6) Frequent follow up review. Over the course of the school year, the
teacher provides the opportunities for students to review previous
material through homework or assignment, writing task, or paper
and pencil quizzes.
From the explanation above, the researcher concludes that there
are six steps to conduct Direct Instruction Method introduction and
review of previous material, statement of the objectives of the lesson,
presentation of the new material, guided students practice and
assessment after each steps, independent practice and frequent
follow-up review.
c. The Advantages of Direct Instruction Method
1) Direct instruction method seems to satisfy the learners because
the students just become the follower and depend on help.
2) Direct instruction method refers to of teaching which consists of
teacher’s explaining a new concept to a large group of students
where the way of explanation is straight forward way where the
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teacher always gives feedback and correction for the mistakes that
students made.
3) Direct instruction is academic focus that highest priorities on the
assignment and completion of academic tasks in the classroom. It
does not build social relationship among students.
d. The Disadvantages of Direct Instruction Method
1) The teacher centrality is strongly occurred in this method. This
method makes the students become passive in joining learning
process.
2) This method does not promote achievement in creativity, abstract
thinking and problem solving.
3) It does not build social relationship among students. It means that
the students just focus on the explanation of the teacher and do
what the teacher instructed.
4. Narrative Text
e. Definition of Narrative Text
Anderson (1998: 8) says that narrative text is a piece of text
which tells a story and in doing so entertains and informs the reader or
listener. Meanwhile, Percy in Permana and Zuhri (2013: 2) state that
narrative is a type of essay that tells a story or a series of events in
which they occur. Its purpose is to give meaning to an event or a
series of events by telling story. From these statements it can be
inferred that narrative texts is concerning with a story. The story
43
includes some events which is presented to amuse the readers or
listeners. So, written narrative texts are aimed to entertain the readers.
Pardiyono (200794) defines that narrative text is a text to tell
activity in the past which increase problematic experience and
solution to amuse and give moral value for the reader. In addition,
Keraf (1989: 136) states that narrative is a form of composition, which
has the main objectives in the form of activities that are tied together
to become an event that happened in a certain time. From these
opinions, it can be said that a narrative text is usually a product of
writing which is developed and tied together to become a story which
happened in a certain time in the past.
From the statements above, it can be concluded that a narrative
text is a text which contains a story ordered chronologically. In order
that the text can be enjoyed by the readers, the writer should arrange
the text interestingly. The purpose of telling the story is to give
meaning, and to entertain the readers.
f. Generic Structure of Narrative Text
Derewianka (1990: 32) states that the steps for constructing a
narrative are:
1)  Orientation, in which the writer tells the audience about who the
character in the story are, where the story is taking place, and when
the action is happen.
2)  Complication, where the story is pushed along by a series of
events, during which we usually expect some sort of complication
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or problem to arise. It just would not be so interesting if something
unexpected did not happen. This complication will involve the
main character(s) and often serves to (temporally) toward them, for
reaching their goal. Narratives mirror the complications we face in
life and tend to reassure us that they are resolvable.
3)  Resolution In a “satisfying “narrative, a resolution of the
complication is brought about. The complication may be resolved
for better or for worse, but it is rarely left completely unresolved
(although this is of course possible in certainly types of narrative,
which leave us wondering (how is the end?).
Meanwhile, Anderson and Anderson (1998: 8) show the steps
for constructing a narrative text. They are: (1) Orientation, it is the
opening story which tells about the characters, the setting of time and
the setting of place. (2) Complication, it contains events of the story
which stimulates the reader to guess what will happen in the story. (3)
Sequence of events, where the characters react to the complication. (4)
Resolution, where the characters finally solve the problem in the
complication. (5) Coda, that contains a comment or moral values
which can be learned from the story, but this is an optional step.
Based on the statements above, it can be concluded that the
generic structures of narrative texts are: (1) Orientation which
introduces the main characters and possibly some minor characters.
Some indication is generally given of where the action and when an
action happened. (2) Complication where the writer tells how the
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problem arises, sometimes something unexpected events will happen.
(3) Resolution which is an optional closure of event. The complication
may be resolved for better or for worse, but it is rarely left completely
unresolved. The writer can conclude that resolution is the end of a
story.
g. Grammatical and Language Features of Narrative Text
Anderson (1998 6) says that there are some generic structures
of narrative text as follows
1) Nouns that identify the specific characters and places in the story.
Example a beautiful princess, in the garden
2) Adjectives that provide accurate descriptions of the characters and
setting. Example a nice princess who live in the palace
3) Verbs that show the actions that occur in the story. Example say,
walk, sleep, etc
4) Time words in simple past tense form that connect events, telling
when they occurred. Example once upon  tie, two days ago, etc
B. Previous Related Study
There are three articles related to this thesis discussed in this unit. The
first is the article written by Ady Marcela Vaca Torres and Luis Fernando Gómez
Rodríguez 2017, volume 29, number 2 entitled Increasing EFL Learners’ Oral
Production at a Public School Through Project-Based Learning. This
research study examined how a group of ninth graders enhanced the speaking
skill in English as a foreign language classroom through project-based
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learning. The research question leading this study was: How could project-
based learning influence a group of ninth EFL graders’ speaking skill
development? This was an action research study. There are three instruments
to collect the data; observation, interview, and transcription.
Data revealed that PBL played an important role in inciting learners to
increase their language competence as they had a strong need to learn and use
vocabulary in order to express ideas and to complete the tasks required in the
projects. From the beginning of the experience, students started to change
their negative perceptions on speaking English despite their basics English
language level. PBL helped learners to overcome fears of speaking in L2.
PBL raised students’ interest in talking about their own experiences and the
community.
This study also concludes that PBL should be implemented in
different EFL settings, more specific, in public schools in Colombia where
students have limited hours to practice English and where speaking is the
least practiced skill. With PBL, learners can be involved in speaking activities
through which they use the language as a communication means and for
acquiring information and knowledge, rather than just focusing on grammar
practice.
The second article is written by Helle et. al 2006 that published at
Springer entitled Project-based learning in post-secondary education – theory,
practice and rubber sling shots. The researcher is using qualitative research
for the research design. The aim of this research was to explore what project-
based learning is, what are the pedagogical or psychological motives
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supporting it, how it has been implemented and what impact it has had on
learning in post-secondary education. The data were collected by
triangulation of theories. And the data were analyzed by using qualitative
research Miles and Huberman model.
The results of a qualitative review of articles on project-based learning
carried out in post-secondary education are
a. The most important feature of the articles analyzed was that they were
mainly course descriptions focusing on the implementation of project-
based courses.
b. Secondly, goals for project-based courses are typically manifold, including
mastery of subject content, application of knowledge, critical thinking and
communication skills.
c. Third, there is an issue related to the issue of goals, namely, assessment.
d. Fourth, we observed that in empirical case descriptions, project-based
learning was poorly conceptualized.
The third article is from Wekesa et. al 2016 that published at IISTE,
volume 7, number 16 entitled Project Based Learning on Students’
Performance in the Concept of Classification of Organisms Among Secondary
Schools in Kenya. In this article, the study results were discussed on the basis
of the specific study objective that is; Test for the difference in academic
achievement among students taught the concept of classification of organism
by project based learning technique and those taught by conventional method.
These sub-heading deals with students understanding of the concept of
classification of organisms before being exposed to project based learning
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technique and students understanding of the concept of classification of
organism after exposure to project based learning technique.
1. Students understanding of the concept of classification of organisms
before being exposed to project based Learning
2. Students understanding of the concept of classification of organism after
exposure to project based learning
3. Establish difference in attitude change towards the concept of
classification of organism among students taught using project based
learning technique and those taught by conventional method.
From the study findings we can draw the following conclusion:
1. These findings provide empirical evidence and basis for concluding that
the use of project based learning facilitates higher level of learning and
understanding of the concept of Classification of Organisms that leads to
improved academic performance.
2. Project based learning technique being student-centred approach, change
students’ attitudes towards Classification positively that contribute
towards improved academic performance.
The similarities from first until third previous research are the same use
project based learning method.  The differences are about the dependent
variable of the research, design of the research, and subject of the research.
The first previous research is qualitative research to increasing EFL oral
production where conducted at public school. The second previous research is
also qualitative research and the research conducted in post-secondary
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education. The last previous research is also qualitative research and it has
three variables of the research.
C. Rationale
In learning English there are some difficulties that are faced by the
students. The tenth grade of MAN 2 Boyolali has problem in their writing
skill. It can be seen when the students got writing class. The students did not
feel happy. They complain to the teacher. They said that they felt bored and
difficult to write. It’s not interesting and washing time. Sometimes, the
teacher also teaches he students by using traditional method that makes the
students feel bored.
Based on the explanation above, it is found that the students’ writing
ability related vocabulary mastery, sentence structure knowledge, low self-
confidence, and the method are used by the teacher. The teacher does not
implementation the interesting method that can makes students to be active in
classroom and the lesson plan implemented in the class is sometimes
monotonous. Furthermore, students are not prepared well to do the writing, so
that they often fail in their writings.
To make students more interest and more motivated to follow writing
class, the teacher have to conduct the interesting method. The researcher use
project based learning method for focusing on the teacher guidance in the
process of writing. Project based learning helps the students more interesting
and feel enjoy in writing class, so they also confidence to make their own
written product. Gulbahar and Tinmaz (2006 315) say that participants in
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project-based learning learn better and are more actively acting in their
learning. Besides, the instructors work backstage as students work on their
projects. This method turns participants into active to solve their problems on
the project, rather than passive receivers of knowledge.
Teaching writing by using project based learning could change the
classroom atmosphere from passive to active , so the materials can be
received by the students easily and clearly too. In this case, the use of project
based leaning in teaching learning process had expectation to know the
effectiveness of it in students’ writing ability.
D. Action Hypothesis
Related to the theoretical review and the rationale the hypothesis of the
conducted research is Project Based Learning is more effective than Direct
Instruction Method to teach writing skill. Ho is rejected and Ha is accepted, if
obtained score is higher than Ttable score by using 0.5 alpha of significance.
Ho is rejected, it reasons that Ha is accepted Project-Based Learning PBL is
effective to teaching writing at the tenth grade students of MAN 2 Boyolali in
the academic year of 2017/2018.
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CHAPTER III
RESEARCH METHODOLOGY
A. Research Design
Related to the objective of this research, the method that is used in this
research is experimental method. The researcher has chosen the quasi-
experimental design. The experimental method is actually used to examine
whether the experimental group show a change of behavior after being given
treatment compared group was the control group. There are two variables in
this research, Project Based Learning and teaching writing. Project Based
Learning is the independent variable, while teaching writing as dependent
variable. The experimental group is the class taught using project based
learning, while the control group is the class taught using direct instruction
method. The researcher used post-test only design. Both of experimental and
control group got post-test and the results were compered. The research
design can be seen as follows
Table 3.1 Design of Study
Sample Treatment Post-test
Experimental Group
EG
R XE O2
Control Group CG R XC O4
R  is to get the subject of group random such as experimental group and
control group
O2  Post-test of experimental group
O4  Post-test of control group
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XE  The treatment of experimental group by using project based learning on
students’ writing skill in narrative text.
XC  The treatment of control group by using direct instruction method on
students’ writing skill in narrative text.
In this design, there are two groups are selected. Both of two groups are
given treatment. The experimental group is given treatment by using Project
Based Learning method and the control group is given treatment by using
Direct Instruction Method. The researcher uses post-test only to collect the
data to both of classes.
B. Setting of the Research
The setting of the research was decided into place of the study and time
of the study.
1. Place of the Study
The researcher conducted the research in the tenth grade students
of MAN 2 Boyolali. This school is located in Jaweng, Simo, Boyolali.
This school is chosen because based on the observation and volunteer
experience, this school has little method in teaching and learning English.
This research focused on tenth grade students which have seven classes;
X IPA 1, X IPA 2, X IPA 3, X IPS 1, X IPS 2, X IPS 3, and X Agama.
2. Time of the Study
The experimental research was conducted in the tenth grade
students of MAN 2 Boyolali in the academic year 2017/2018. The
researcher made schedule as follow
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Table 3.2 Time of Research
No Activities
Month in 2017/2018
Des Jan Feb Mar Apr May June July
1. Title
Consultation
2. Proposal
Draft
Consultation
3. Proposal
Draft
Seminar
4. Research
Permission
5. Data
Collection
6. Data
Analysis
7. Research
Report
8. Thesis
Examination
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Table 3.3 Treatment Design
Activity Experimental Group Control Group
Pre-teaching  Introduction
 Observation
 Introduction
 Observation
Teaching
Process
Meeting 1
 Introduction material
about narrative text
 Giving the students
about an explanation
of Project Based
Learning and tell
them about what is
the product.
 Gathering the topic
and outline project.
Meeting 2
 Giving material how
to create the product
and how to construct
the written product
of narrative text.
 Ask to the students
to gather more
information about
the material and the
project through
discussion and
browsing from the
internet, both at
school or at home.
Meeting 3
 Ask the students to
make the product
individually
 The researcher as
facilitator guides the
students to construct
the product
Meeting 4
 Collecting the results
and sharing the
result with another
 Reviewing the
material
Meeting 1
 Introduction
material about
narrative text
 Asking the students
read the material in
the textbook
 Giving the students
example
 Ask them to discuss
material
Meeting 2
 Ask them to present
their result of
discussion
 Do some exercises
in the worksheet
Meeting 3
 Discuss together
about the exercises
 Asking the students
to make sentences
 Asking the students
do the assignment in
their book.
Meeting 4
 Submit the
assignment
 Reviewing the
material
After Teaching Post test Post test
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C. The Subject of the Research
1. Population
Sugiyono 2015 297 states that population is generalization area
to consisting of object/subject that has certain quality and characteristics
which is determined by the researcher to be studied. The population of
this research is all students in tenth grade of MAN 2 Boyolali in the
academic year of 2017/2018 that consists of 7 classes. They are X IPA 1
consists of 31 students, X IPA 2 consists of 30 students, X IPA 3 consists
of 30 students, X IPS 1 consists of 30 students, X IPS 2 consists of 30
students, X IPS 3 consists of 30 students, and X AGAMA consists of 36
students. So, the total of the students are 217 students.
2. Sample
Arikunto 2006 131 says that sample is a part or representation of
population being researched. It is called sample research when we want to
generalize the sample research result. While, Arikunto 2006 174 states
that sample is a part of population to be researched. It means that sample
is a part of population from which the research data are obtained.
The sample of the research is two classes of the tenth grade
students of MAN 2 Boyolali in the academic year of 2017/2018. The first
class is X IPA 1 class as an experimental class consisting of 31 students
and X IPA 2 as a control class consisting 30 students. So, the total
students of sample are 61 students.
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3. Sampling
The sampling used for the research is cluster random sampling,
that is randomize the class to determine which is class that used as
experimental class and which is class that used as control class. There are
7 classes of tenth grade students of MAN 2 Boyolali in the academic year
of 2017/2018. The samples of experimental class and control class of the
research were obtained by taking two classes from population randomly.
Then, from the two classes, X IPA 1 class is to be an experimental class
and X IPA 2 class is to be a control class.
D. The Technique of Collecting the Data
1. Test
Arikunto 2010 265 defines that collecting data is conscious to get
data by systematic method, based on standard procedures. To collect the
data, it has to use instruments. Sugiyono 2015 133 states that
instruments used to know the variable score in a research. In this research
the instrument of collecting the data is test. There is post-test only to
collect the data both in experimental group and control group.
According to Arikunto 2002 127 test is a set of questions,
exercises or other instruments which are used to measure skill,
knowledge, intelligence, and aptitude of an individual or groups writing
test is used to know students’ writing skill or writing ability. In this case,
the researcher use written test especially essay test to know the measure
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the students’ mastery in writing. Post-test also will be tested in
experimental group and control group.
a. Validity Test
Validity is the instruments to collect the data. Test can be called valid
if there is same between data has collected with real data in the object
of the research (Sugiyono, 2012: 172). There are three important ways
to seek the validity instrument such as construct validity, content
validity and external validity. Content validity is a relevant test that
used to measure data wants to collect (Sugiyono, 2012: 177). In this
research, the researcher used content validity and assumed the role of
the expert to test the validity.
b. Reliability Test
Reliability refers to the consistency of the scores obtained, how
consistent they are for each individual from one administration of an
instrument to another and from one set of items to another (Fraenkel
and Wallen, 2012: 154). The final students’ score are determined by
the average score between the researcher and the English teacher.
E. The Technique of Analyzing Data
1. Data Description
The data description consists of mean, modus, median, and
standard derivation.
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a. Mean
In daily term, mean is average that obtained from the score and devide
with the total of the individual, the formula to obtain the mean in this
research is as follow
Individual data X = ∑
WhereX = Mean∑ = The sum of all scores
= The total of the students
Data in frequency distribution X = ∑
Where
f1 = frequency of the students’ scoreX = mid-point of students’ score
n = the sum of the students
b. Mode
Modus is score or group which has the biggest frequency. To calculate
modus, the formula in this research is as follow
Mo = L  i

Where 
Mo = Modus
L = The interval class limit with the biggest frequency
i = The interval
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f1 = frequency in modus class reduced the frequency of the
closest interval class before
f2 = frequency in modus class reduced the frequency of the
next interval class
c. Median
Median is a score who limits a half of frequency in under
distribution from the upper distribution. Formula in the research is as
follow
Me = L  i −
Where
Me = Median
L = the lower limit or the interval within which the median
lies
i = interval class class width
cfb = the cumulative frequency in all interval below the interval
containing the median
fw = the frequency of cases within the interval containing the
median
n = the sum of group
d. Standard Derivation
Individual score s =
∑ ∑
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Where
fi = Frequency of the students’ score
xi = Students’ score
n = Sum of the students
2. Pre-requisites Test
Before determine the statistical analysis technique used, it will be
examined the normality and homogeneity test of the data.
a. Normality test
It is used to find out whether the data distribution normal or not.
The researcher use table Liliefors to analyze the normality test.
Sudjana 2002466, the formula is as follow
S = or ∑
Where
X = students’ score
Xbar = the average of the students score
n = sum of the students
b. Homogeneity test
Homogeneity test is intended to show that two or more groups
of data samples come from populations having the same variance. The
researcher uses chi-square to test the homogeneity of the population
variants. The formula of homogeneity is as follow
F =
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If Fvalue smaller than Ftable Fvalue  Ftable, it means that the data
homogenous Sugiyono, 2006 137
3. Hypothesis Test
The technique that used to analyzing data is t-test of independent sample.
T-test for independent sample is used to find out the effectiveness of the
method. T-test is used to analyses the students writing post-test. The t-test
formula is as follow
T =


Description
X1 = means experimental group
X2 = means control group
S12 = variance from experimental group
S22 = variance from control group
n1 = the number of subject from experimental group
n2 = the number of subject from control group
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CHAPTER IV
THE RESEARCH FINDING AND DISCUSSION
A. Research Finding
1. Data on the Students of Experimental Class
The data presented are the result of writing test. It includes the
mean, mode, median, standard deviation and frequency distribution. The
post test data of writing skill of the students for the class where taught by
using Project Based Learning (post-test experimental).
The students’ writing scores are75, 78.5, 82.5, 73, 84, 77, 72, 77.5, 78,
75, 75.5, 75, 78, 75.5, 77.5, 71, 76, 73.5, 81, 81, 77.5, 69, 81, 80, 79, 86,
82, 68.5, 69, 80, dan 76. Based on the calculation result of the students’
scores who are taught using Project Based Learning, the highest score is
86 and the lowest score is 68.5, so the range (r) is 17.5. The number of
classes used is 5. And the width (interval) used is 5. The mean was 77, the
standard deviation is 4.35, the mode is 75, the median is 77. The
frequency distribution of the data of post-test experimental class is in the
table 4.1. ; histogram is presented in figure 4.1.
Table 4.1. Frequency Distribution Experimental Class
Class limit ClassBoundaries fi Xi fi Xi
65 – 69 64.5 – 69.5 3 67 201
70 – 74 69.5 – 74.5 4 72 288
75 – 79 74.5 – 79.5 15 77 1155
80 – 84 79.5 – 84.5 7 82 574
85 – 90 84.5 – 90.5 2 87 174
Sum 31 385 2392
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Figure 4.1. The Histogram of Frequency Distribution Experimental
Class
2. Data on the Students of Control Class
The data presented are the result of writing test. It includes the
mean, mode, median, standard deviation and frequency distribution. The
post test data of writing skill of the students for the class where taught by
using Direct Instruction Method (post-test control).
The students’ writing scores are 71, 65, 75, 69.5, 72, 74, 70, 71.5,
72, 68, 70.5, 73, 71.5, 75.5, 82, 70, 82, 80.5, 72, 73, 70, 73, 65, 75.5, 71.5,
71, 74, 83, 75, and 73.5. Based on the calculation result of students’
scores who are taught using Direct Instruction Method, the highest score
achieved by students is 83 and the lowest score is 65, so the range (r) is
18. The number of classes used is 7, and the class width (interval) used is
3. The mean was 73 and the standard deviation is 4.38, the mode is 72, the
median is 72.5. The frequency distribution of the data of post-test control
class is in the table 4.2.; histogram is presented in figure 4.2.
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Table 4.2. Frequency Distribution of Control Class
Class limit ClassBoundaries fi Xi fi Xi
65 – 67 64.5 – 67.5 2 66 132
68 – 70 67.5 – 70.5 6 69 414
71 – 73 70.5 – 73.5 12 72 864
74 – 76 73.5 – 76.5 6 75 450
77 – 79 76.5 – 79.5 0 78 0
80 – 82 79.5 – 82.5 3 81 243
83 – 85 82.5 – 85.5 1 84 84
Sum 30 525 2187
Figure 4.2. The Histogram of Frequency Distribution Control Class
B. Pre-Requisite Test
1. Normality
The normality test is to know that the sample is in normal
distribution. Each test is presented in the following section:
a. Normality in Experimental Class
To determine score Lmax  Ltable with Lieliefors present normality
table used sample so can be gotten as follow:
0
2
4
6
8
10
12
64.5 –
67.5
67.5 –
70.5
70.5 –
73.5
73.5 –
76.5
76.5 –
79.5
79.5 –
82.5
82.5 –
85.5
Histogram of Frequency
Distribution Control Class
Series 1
65
Table 4.3. Normality Post-test of Experimental Group
No Xi Zi F(Zi) S(Zi) F(Zi)-S(Zi) | ( ) − ( )|
1. 68.5 -1.93485 0.026504 0.032258 -0.0057536 0.005753568
2. 69 -1.81994 0.034384 0.064516 -0.0301323 0.030132279
3. 69 -1.81994 0.034384 0.096774 -0.0623903 0.062390344
4. 71 -1.36032 0.086864 0.129032 -0.0421685 0.042168538
5. 72 -1.13051 0.12913 0.16129 -0.0321606 0.032160563
6. 73
-0.9007 0.183873 0.193548 -0.0096758 0.009675777
7. 73.5 -0.7858 0.215992 0.225806 -0.0098142 0.009814176
8. 75 -0.44109 0.329575 0.258065 0.07151087 0.071510868
9. 75 -0.44109 0.329575 0.290323 0.0392528 0.039252803
10. 75 -0.44109 0.329575 0.322581 0.00699474 0.006994739
11. 75.5 -0.32618 0.372144 0.354839 0.01730492 0.017304917
12. 75.5 -0.32618 0.372144 0.387097 -0.0149531 0.014953147
13. 76 -0.21128 0.416336 0.419355 -0.0030191 0.003019067
14. 76 -0.21128 0.416336 0.451613 -0.0352771 0.035277131
15. 77 0.018533 0.507393 0.483871 0.02352222 0.023522216
16. 77.5 0.133438 0.553076 0.516129 0.03694738 0.036947379
17. 77.5 0.133438 0.553076 0.548387 0.00468931 0.004689315
18. 77.5 0.133438 0.553076 0.580645 -0.0275687 0.02756875
19. 78 0.248343 0.598065 0.612903 -0.0148379 0.014837929
20. 78 0.248343 0.598065 0.645161 -0.047096 0.047095994
21. 78.5 0.363247 0.64179 0.677419 -0.0356294 0.035629448
22. 79 0.478152 0.683729 0.709677 -0.0259484 0.025948429
23. 80 0.707961 0.760515 0.741935 0.01857993 0.018579932
24. 80 0.707961 0.760515 0.774194 -0.0136781 0.013678132
25. 81 0.937771 0.825819 0.806452 0.01936733 0.019367331
26. 81 0.937771 0.825819 0.83871 -0.0128907 0.012890734
27. 81 0.937771 0.825819 0.870968 -0.0451488 0.045148798
28. 82 1.16758 0.878512 0.903226 -0.0247138 0.02471382
29. 82.5 1.282485 0.900164 0.935484 -0.0353201 0.035320113
30. 84 1.627199 0.948153 0.967742 -0.0195893 0.019589306
Lmax = 0.014837929
Ltable = 0.159
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Based on the result of table, Lmax  Ltable, it can be concluded that the
result of post-test score that is taught used Project Based Learning in
experimental class has normal distribution index.
b. Normality in Control Class
To determine score Lmax  Ltable with Lieliefors present normality
table used sample so can be gotten as follow:
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Table 4.4. Normality Post-test of Control Group
No Xi Zi F(Zi) S(Zi) F(Zi)-S(Zi) | ( ) − ( )|
1. 65 -1.82122 0.034287 0.033333 0.000954 0.000953677
2. 65 -1.82122 0.034287 0.066667 -0.03238 0.032379656
3. 68 -1.13683 0.127804 0.1 0.027804 0.027803793
4. 69.5 -0.79464 0.213411 0.133333 0.080077 0.080077169
5. 70 -0.68058 0.248069 0.166667 0.081402 0.081402072
6. 70 -0.68058 0.248069 0.2 0.048069 0.048068739
7. 70 -0.68058 0.248069 0.233333 0.014735 0.014735406
8. 70.5 -0.56652 0.285522 0.266667 0.018855 0.018854843
9. 71 -0.45245 0.325472 0.3 0.025472 0.025471544
10. 71 -0.45245 0.325472 0.333333 -0.00786 0.007861789
11. 71.5 -0.33839 0.367535 0.366667 0.000868 0.000868445
12. 71.5 -0.33839 0.367535 0.4 -0.03246 0.032464889
13. 71.5 -0.33839 0.367535 0.433333 -0.0658 0.065798222
14. 72 -0.22433 0.411252 0.466667 -0.05541 0.055414513
15. 72 -0.22433 0.411252 0.5 -0.08875 0.088747846
16. 72 -0.22433 0.411252 0.533333 -0.12208 0.12208118
17. 73 0.003802 0.501517 0.566667 -0.06515 0.065149843
18. 73 0.003802 0.501517 0.6 -0.09848 0.098483177
19. 73 0.003802 0.501517 0.633333 -0.13182 0.13181651
20. 73.5 0.117866 0.546913 0.666667 -0.11975 0.11975368
21. 74 0.231929 0.591704 0.7 -0.1083 0.108296427
22. 74 0.231929 0.591704 0.733333 -0.14163 0.14162976
23. 75 0.460057 0.677262 0.766667 -0.0894 0.08940444
24. 75 0.460057 0.677262 0.8 -0.12274 0.122737774
25. 75.5 0.57412 0.717057 0.833333 -0.11628 0.116276531
26. 75.5 0.57412 0.717057 0.866667 -0.14961 0.149609865
27. 80.5 1.714757 0.956805 0.9 0.056805 0.056805075
28. 82 2.056948 0.980154 0.933333 0.046821 0.046821032
29. 82 2.056948 0.980154 0.966667 0.013488 0.013487699
30. 83 2.285075 0.988846 1 -0.01115 0.01115422
Lmax = 0.13181651
Ltable = 0.161
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Based on the result of table, Lmax  Ltable, it can be concluded that the
result of post-test score that is taught used Direct Instruction Method
in control class has normal distribution index.
2. Homogeneity Test
Homogeneity test is implemented to investigate whether two
groups have same variance or not. Homogeneity test is done to know that
the data are homogeneous. If Xo2 is lower that Xt2, it can be concluded
that the data are homogeneous
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Table 4.5. Homogeneity Test
No Cont.class Exp. Class (X1)2 (X2)2
1. 71 75 5041 5625
2. 65 78.5 4225 6162.25
3. 75 82.5 5625 6806.25
4. 69.5 73 4830.25 5329
5. 72 84 5184 7056
6. 74 77 5476 5929
7. 70 72 4900 5184
8. 71.5 77.5 5112.25 6006.25
9. 72 78 5184 6084
10. 68 75 4624 5625
11. 70.5 75.5 4970.25 5700.25
12. 73 75 5329 5625
13. 71.5 78 5112.25 6084
14. 75.5 75.5 5700.25 5700.25
15. 82 77.5 6724 6006.25
16. 70 71 4900 5041
17. 82 76 6724 5776
18. 80.5 73.5 6480.25 5402.25
19. 72 81 5184 6561
20. 73 81 5329 6561
21. 70 77.5 4900 6006.25
22. 73 69 5329 4761
23. 65 81 4225 6561
24. 75.5 80 5700.25 6400
25. 71.5 79 5112.25 6241
26. 71 86 5041 7396
27. 74 82 5476 6724
28. 83 68.5 6889 4692.25
29. 75 69 5625 4761
30. 73.5 80 5402.25 6400
31. 76 5776
 2189.5 2384.5 160354.25 183982.25
Variant 19.21522989 18.93494624
Fvalue = =
.. = 1.014802453
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Ftable =1.84
From the calculation above, the result is Fvalue  Ftable. It means that the
data are homogenous.
C. Hypothesis Testing
Hypothesis test can be done after the result of normality and
homogeneity test are fulfilled. The data analysis was done by using
independent sample t-test. If Ho is rejected ttest ttable it means that there are
difference. The procedure of t-test of independent sample would be as
follows
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Table 4.6. Hypothesis Testing
Experimental Class Control Class
No Xi Xi-  Xi-X ̅2 No Xi Xi-  Xi-X ̅2
1 68.5 -8.5 72.25 1 65 -8 64
2 69 -8 64 2 65 -8 64
3 69 -8 64 3 68 -5 25
4 71 -6 36 4 69.5 -3.5 12.25
5 72 -5 25 5 70 -3 9
6 73 -4 16 6 70 -3 9
7 73.5 -3.5 12.25 7 70 -3 9
8 75 -2 4 8 70.5 -2.5 6.25
9 75 -2 4 9 71 -2 4
10 75 -2 4 10 71 -2 4
11 75.5 -1.5 2.25 11 71.5 -1.5 2.25
12 75.5 -1.5 2.25 12 71.5 -1.5 2.25
13 76 -1 1 13 71.5 -1.5 2.25
14 76 -1 1 14 72 -1 1
15 77 0 0 15 72 -1 1
16 77.5 0.5 0.25 16 72 -1 1
17 77.5 0.5 0.25 17 73 0 0
18 77.5 0.5 0.25 18 73 0 0
19 78 1 1 19 73 0 0
20 78 1 1 20 73.5 0.5 0.25
21 78.5 1.5 2.25 21 74 1 1
22 79 2 4 22 74 1 1
23 80 3 9 23 75 2 4
24 80 3 9 24 75 2 4
25 81 4 16 25 75.5 2.5 6.25
26 81 4 16 26 75.5 2.5 6.25
27 81 4 16 27 80.5 7.5 56.25
28 82 5 25 28 82 9 81
29 82.5 5.5 30.25 29 82 9 81
30 84 7 49 30 83 10 100
31 86 9 81
 2298.5 568.25  2189.5 557.25
X 77 X 73
N 31 N 30
S - = . . +
=
. 0.065
= √19.0762 × 0.065
= 1.1135
t = = . = 3.5922
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tvalue = 3.5922
ttable = 2.001
tvalue  ttable
Based on calculation of t-test above, it can be concluded that
It means that hypothesis which state is there is different in teaching writing
using Project Based Learning, and teaching using Project Based Learning is
more effective than using Direct Instruction Method.
D. Discussion
1. Discussion of Experimental Class’ Result
In this study, source of the data that become as experimental class
was X IPA 1. In the experimental class, there was new treatment in
teaching learning process. There were given Project Based Learning as
the method in teaching writing skill especially in teaching narrative text.
The class consists of 31 students. In this class the researcher devided the
students into 6 groups to discuss how to make a blog and also discuss
about narrative text.
In the first meeting, the researcher introduced herself while
observation to the class and also introduced method and technique that
they will use during the research. The second meeting, the students and
the researcher selecting the topic that would be discussed, it is the first
stage of Project Based Learning. After a topic was selected, the students
move to the next stages named making plans and doing research. The
students discuss and find definition and the purpose of narrative text and
also discuss about how to make a blog with their friends in a group. The
third meeting, they were still in the second stages named making plans
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and doing research. The students still continued their finding and make a
narrative text individually and make a blog during a week. In the last
meeting, the researcher did the post test. The post test is the product that
students have made before. The students uploaded their products of
narrative text into their own blog and then present briefly about their
product in front of the class.
Based on the analysis of students’ skill, it was found that students’
skill after got the treatment was good enough.  The experimental class
was given treatment which is Project Based Learning as the method in the
teaching learning process. The post test was done in the experimental
class, the data were obtained from students’ achievement score of the post
test of writing skill of narrative text. The data showed that the lowest
score was 68.5 and the highest score was 86. The mean was 77, the
standard deviation is 4.35, the mode is 75, the median is 77.
The findings that show students’ writing skill is good. In the
experimental class that taught by using Project Based Learning showed
that students more cooperative, active and motivated. Gulbahar and
Tinmaz (2006 315) says that participants in project-based learning learn
better and are more actively acting in their learning. Besides, the
instructors work backstage as students work on their projects. This
method turns participants into more active to solve their problems on the
project, rather than passive receivers of knowledge.
It is a good method to be applied in teaching writing for senior
high school students. The method gives the students opportunity to
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explore their ideas and allows the students to develop their skill. They will
be very active, busy, and challenged to find information and give their
ideas to solve or finish the task given. It is also encourages the students in
their self confidence in delivering, performing, and presenting their
product to public.
So, it can be concluded that implementation of using Project Based
Learning in teaching writing skill of narrative text was effective. It was
proven with students’ final score after giving treatment, the teaching
writing skill of narrative text that using Project Based Learning as method
was better that teaching writing skill of narrative text using Direct
Instruction Method.
2. Discussion of Control Class’ Result
In this study, source of data that become as control group was X
IPA 2. The class consists of 30 students. In the control group, they were
given usual treatment. They are taught writing skill in narrative text using
Direct Instruction Method and using textbook as media. The researcher
done post-test and get the score from the students’ performance by create
narrative text.
Direct instruction method is done under teacher’s strict direction
and the students must follow a define structure with specific steps to
guide them toward achieving learning outcomes. As stated by Carnine in
Miller (2001 3), Direct instruction is a method of skill oriented and
teacher directed. Teaching learning procedures in direct instruction are
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started by providing objectives of the lesson. Then, the researcher
presents step by step information or material to the class. Next, the
researcher gives tasks for guiding practice to the students. At last, the
researcher checked the students’ understanding of the lesson and gave
feedback. The teacher’s domination in the teaching and learning process
makes the students passive so that they cannot practice ESL for often.
So, it makes the ideal condition of speaking class is hard to be
achieved since the students do not actively talk and share their ideas in the
class. It was proven with the results of the post test score of the control
group’s students. If we compared the post test in control class with
experimental class, the mean score of post test in control class is lower
than the mean score of post test in experimental class. That is 73 < 77. It
can be concluded that Project Based Learning as method to teach writing
skill of narrative text is more effective than direct instruction method.
From the computation above, we can see that the students’ speaking for
experimental group is better than control group.
The researcher conducted analysis test that consist of normality
test, homogeneity test and t-test. The normality test was used to test
whether the distribution of research data consistent with the normal
distribution. Besides testing the normal distribution of data, it was also
necessary to test whether variance of data are homogeneous or not. The
data of experimental group are in normal distribution and Ho is accepted.
The data of post test score in the experimental group shows that Lo is
0.01483 lower than Lt 0.159. Because the value of Lo is lower than Lt, it
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means that the data of post test score in the experimental group are in
normal distribution. The data of post test score in control group is also in
normal distribution, it can be seen that Lo (0.1496) is lower than Lt
(0.161), so that Ho is accepted.
The data post test in both of the class was also homogeneous. It
was provided with the result of the value in Fvalue (1.0148 < 1.84) is lower
than Ftable. From the computation of independent t-test, it shows that the
result of the independent t-test is 3.5922. While ttable significant a = 0.05 is
0.001 because to>ttable for n = 40 in level of (3.5922 > 2.001) for level
significant of 0.05, Ho is rejected and Ha is accepted. It means that there
is significant different between students who are taught by using project
based learning and those who are taught using direct instruction method.
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CHAPTER V
CONCLUSION, IMPLICATION, SUGGESTION
A. CONCLUSION
In this research, the researcher applied Project Based Learning method
to teach narrative writing in experimental class. She uses Project Based
Learning method in every last meeting to develop and explore the student’s
ideas. They easier to construct their mind to the written form that appropriate
with the topic and they can make a good paragraph. The researcher did not
conduct pretest, but the researcher has seen from the teacher’s score at
observation to understand the ability of the students.
The researcher did four treatments in experimental class. In the first
meeting, the researcher introduced herself while observation to the class and
also introduced method and technique that they will use during the research.
The second meeting, the students and the researcher selecting the topic that
would be discussed, it is the first stage of Project Based Learning. After a
topic was selected, the students move to the next stages named making plans
and doing research. The students discuss and find definition and the purpose
of narrative text and also discuss about how to make a blog with their friends
in a group. The third meeting, they were still in the second stages named
making plans and doing research. The students still continued their finding
and make a narrative text individually and make a blog during a week. In the
last meeting, the researcher did the post test. The post test is the product that
students have made before. The students uploaded their products of narrative
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text into their own blog and then present briefly about their product in front of
the class.
There is difference between students who are taught using Project
Based Learning and the students who are taught using Direct Instruction
Method. The students that are taught using Project Based Learning have
better ability in developing their ideas in writing than the students are taught
using Direct Instruction Method.
The mean score both experimental and control class is difference. The
mean score of writing of the experimental class that is taught using Project
Based Learning at the tenth grade students of MAN 2 Boyolali is 77 . The
mean score of writing of the control class that is taught using Direct
Instruction Method at the tenth grade students of MAN 2 Boyolali is 73.
From the statements above, it can be concluded that Project Based
Learning is effective to teach narrative writing. Students who are taught using
Project Based Learning can develop and explore their ideas in narrative
writing than they are taught using Direct Instruction Method.
B. IMPLICATION
Since project based learning is proved to be effective, the use of project
based learning is recommended in teaching writing skill. It can be seen that
the students are encouraged to be actively involved in every activity. Students
have an authority to do their project in their own way. It also encourages the
students in their performing and presenting their product as the result of their
project. They can practice how to make the blog and narrative text with their
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friends, share their ideas, practice how to make decision, and work on groups
to reach the goals.
They have to explore learning materials through various kinds of
resources. Moreover, they have to elaborate what they had learned and
collaborate with other students during the teaching learning activities. It
means that the students were no passive. Therefore, in learning writing, they
do not depend on their teacher and the teacher does not need guide effort to
guide them. In short, they not only learn from their teacher but also learn by
themselves. The activities should be student centered which puts teacher as a
facilitator and consultant. In order to achieve a good result, it must be applied
properly in the teaching learning process.
C. SUGGESTION
Based on the research findings, the researcher would like to propose
some suggestions as follows
1. For teachers
a. Teacher can implement Project Based Learning in teaching writing.
To be able implement this teaching method effectively, teachers
should understand the concept as well as the strengths and weaknesses
of this teaching method. It enables them to know right procedure of
this method and avoid the obstacles which appear in the process of
teaching and learning.
b. Teacher should treat each student’s ideas with respect and help them
treat others with respect also. Teacher can begin constructive criticism
with a positive message of encouragement.
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c. Teacher should establish a good atmosphere to stimulate students to
have fun and more active in the teaching and learning process.
2. For Students
a. Students should realize that they are enjoy and comfortable the subject
of learning, so they should be active and creative in doing all activities
during the lesson process.
b. Students should be confident to gathering their ideas to the teacher
and their friend to make the atmosphere more active and creative.
3. For Other Researcher
a. Other researcher who may interest to conduct the research should
know the effect and the stages of project based learning in teaching
and learning activities.
b. In order to develop the research further need to add other variables
that influence writing skill.
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APPENDIX 1
Syllable
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SILABUS
Satuan Pendidikan : SMA/MA
Mata Pelajaran : Bahasa Inggris (wajib)
Kelas /Semester : X/Genap
Kompetensi Inti:
KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya
KI 2: Menunjukkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong royong, kerjasama, damai), santun, responsif dan proaktif, sikap sebagai bagian
dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai
cerminan bangsa dalam pergaulan dunia.
KI 3: Memahami, menerapkan, menganalisis dan  mengevaluasi pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa
ingintahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan
peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat
dan minatnya untuk memecahkan masalah
KI 4: Mengolah, menalar, menyaji, dan mencipta dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah
secara mandiri serta bertindak secara efektif dan kreatif, dan mampu menggunakan metode sesuai kaidah keilmuan
Kompetensi
Dasar Materi Pembelajaran Indikator
Kegiatan
Pembelajaran
Aloka
si
Wakt
u
Sumb
er
Belaja
r
Panilai
an
3.6 Menerapkan
fungsi sosial,
struktur teks,
dan unsur
kebahasaan
 Fungsi Sosial
Menjelaskan,
mendeskripsikan,
menyangkal,
menanyakan, dsb.
1. Mengidentifikasi struktur teks dan unsur
kebahasaan teks interaksi transaksional lisan
dan tulis yang melibatkan tindakan memberi
dan meminta informasi terkait
keadaan/tindakan/kegiatan/kejadian yang
dilakukan/terjadi di waktu lampau yang
 Menyimak
dan
menirukan
beberapa
contoh
  
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teks interaksi
transaksional
lisan dan tulis
yang
melibatkan
tindakan
memberi dan
meminta
informasi
terkait
keadaan/tind
akan/
kegiatan/keja
dian yang
dilakukan/ter
jadi di waktu
lampau yang
merujuk
waktu
terjadinya dan
kesudahanny
a, sesuai
dengan
konteks
penggunaann
ya.
 Struktur Teks
 Memulai
 Menanggapi
(diharapkan/di
luar dugaan)
 Unsur
Kebahasaan
 Kalimat
deklaratif dan
interogative
dalam simple
past tense,
present perfect
tense.
 Adverbial
dengan since,
ago, now;
klause dan
adveribial
penunjuk
waktu
 Nomina
singular dan
plural secara
tepat, dengan
atau tanpa a,
the, this, those,
my, their, dsb.
 Ucapan,
tekanan kata,
merujuk waktu terjadinya dan kesudahannya,
sesuai dengan konteks penggunaannya
2. Menyebutkan struktur teks dan unsur
kebahasaan teks interaksi transaksional lisan
dan tulis yang melibatkan tindakan memberi
dan meminta informasi terkait
keadaan/tindakan/kegiatan/kejadian yang
dilakukan/terjadi di waktu lampau yang
merujuk waktu terjadinya dan kesudahannya
3. Membedakan struktur teks dan unsur
kebahasaan beberapa teks interaksi
transaksional lisan dan tulis yang melibatkan
tindakan memberi dan meminta informasi
terkait keadaan/tindakan/ kegiatan/kejadian
yang dilakukan/terjadi di waktu lampau yang
merujuk waktu terjadinya dan kesudahannya,
sesuai dengan konteks penggunaannya.
1. Mencermati teks lisan dan tulis, pendek dan
sederhana, yang melibatkan tindakan
memberi dan meminta informasi terkait
keadaan/tindakan/ kegiatan/kejadian yang
dilakukan/terjadi di waktu lampau yang
merujuk waktu terjadinya dan kesudahannya,
dengan memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang benar dan
sesuai konteks
2. Membuat teks pendek dan sederhana, yang
melibatkan tindakan memberi dan meminta
informasi terkait keadaan/tindakan/
kegiatan/kejadian yang dilakukan/terjadi di
waktu lampau yang merujuk waktu terjadinya
percakapan
terkait
dengan
intonasi,
ucapan dan
tekanan
kata yang
tepat
 Guru
mendikteka
n
percakapan
tersebut
dan peserta
didik
menuliskan
nya dalam
buku
catatannya
untuk
kemudianbe
rtanya
jawab
terkait
perbedaan
dan
persamaan
makna
kalimat-
kalimat
88
(Perhatikan
unsur
kebahasaan
simple past
tense vs
present perfect
tense)
4.6 Menyusun
teks interaksi
transaksional,
lisan dan
tulis, pendek
dan
sederhana,
yang
melibatkan
tindakan
memberi dan
meminta
informasi
terkait
keadaan/tind
akan/
kegiatan/keja
dian yang
dilakukan/ter
jadi di waktu
lampau yang
merujuk
intonasi, ejaan,
tanda baca, dan
tulisan tangan
 Topik
Kegiatan,
tindakan,
kejadian, peristiwa
yang dapat
menumbuhkanperi
laku yang termuat
di KI
dan kesudahannya, dengan memperhatikan
fungsi sosial, struktur teks, dan unsur
kebahasaan yang benar dan sesuai konteks
3. Mendemonstrasikan teks lisan dan tulis,
pendek dan sederhana, yang melibatkan
tindakan memberi dan meminta informasi
terkait keadaan/tindakan/ kegiatan/kejadian
yang dilakukan/terjadi di waktu lampau yang
merujuk waktu terjadinya dan kesudahannya,
dengan memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang benar dan
sesuai konteks
yang
menggunak
an kedua
tense
tersebut
 Membaca
beberapa
teks pendek
yang
menggunak
an kedua
tense
tersebut,
dan
menggunak
an beberapa
kalimat-
kalimat di
dalamnya
untuk
melengkapi
teks
rumpang
pada
beberapa
teks terkait.
 Mencermati
beberapa
kalimat
rumpang
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waktu
terjadinya dan
kesudahanny
a, dengan
memperhatika
n fungsi
sosial,
struktur teks,
dan unsur
kebahasaan
yang benar
dan sesuai
konteks
untuk
menentuka
n tense
yang tepat
untuk kata
kerja yang
diberikan
dalam
kurung
 Diberikan
suatu
kasus,
peserta
didik
membuat
satu teks
pendek
dengan
menerapka
n kedua
tense
tersebut
 Melakukan
refleksi
tentang
proses dan
hasil belajar
3.7 Membedakan
fungsi sosial,
 Fungsi Sosial
Melaporkan,
menceritakan,
1. Mengidentifikasi struktur teks dan unsur
kebahasaan beberapa teks recount lisan dan
tulis dengan memberi dan meminta informasi
 Menyimak
guru
membacaka
  
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struktur teks,
dan unsur
kebahasaan
beberapa teks
recount lisan
dan tulis
dengan
memberi dan
meminta
informasi
terkait
peristiwa
bersejarah
sesuai dengan
konteks
penggunaann
ya
4.7 Teksrecount –
peristiwa
bersejarah
4.7.1 Menangkap
makna secara
kontekstual
terkait fungsi
sosial,
struktur teks,
berbagi
pengalaman,
mengambil
teladan,
membanggakan
 Struktur Teks
Dapat mencakup:
 orientasi
 urutan
kejadian/kegiat
an
 orientasi ulang
 Unsur
Kebahasaan
 Kalimat
deklaratif dan
interogatif
dalam simple
past, past
continuous,
present perfect,
dan lainnya
yang
diperlukan
 Adverbia
penghubung
waktu: first,
then, after that,
before, when, at
terkait peristiwa bersejarah sesuai dengan
konteks penggunaannya
2. Menyebutkan struktur teks dan unsur
kebahasaan beberapa teks recount lisan dan
tulis dengan memberi dan meminta informasi
terkait peristiwa bersejarah
3. Membedakan struktur teks dan unsur
kebahasaan beberapa teks recount lisan dan
tulis dengan memberi dan meminta informasi
terkait peristiwa bersejarah, sesuai dengan
konteks penggunaannya
1. Mencermati teks recount terkait peristiwa
bersejarah
1. Membuat teks recount terkait peristiwa
bersejarah dengan memperhatikan fungsi
sosial, struktur teks, dan unsur kebahasaan,
secara benar dan sesuai konteks
4. Mendemonstrasikan teks recount terkait
peristiwa bersejarah dengan memperhatikan
fungsi sosial, struktur teks, dan unsur
kebahasaan, secara benar dan sesuai konteks
n peristiwa
bersejarah,
menirukan
bagian demi
bagian
dengan
ucapan dan
temakan
kata yang
benar, dan
bertanya
jawab
tentang isi
teks
 Menyalin
teks tsb
dalam buku
teks
masing-
masing
mengikuti
seorang
siswa yang
menuliskan
di papan
tulis, sambil
bertanya
jawab
terkait
fungsi
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dan unsur
kebahasaan
teks
recountlisan
dan tulis
terkait
peristiwa
bersejarah
4.7.2 Menyusun
teks recount
lisan dan
tulis, pendek
dan
sederhana,
terkait
peristiwa
bersejarah,
dengan
memperhatika
n fungsi
sosial,
struktur teks,
dan unsur
kebahasaan,
secara benar
dan sesuai
konteks
last, finally,
dsb.
 Adverbia dan
frasa
preposisional
penujuk waktu
 Nomina
singular dan
plural dengan
atau tanpa a,
the, this, those,
my, their, dsb.
 Ucapan,
tekanan kata,
intonasi, ejaan,
tanda baca, dan
tulisan tangan
 Topik
Peristiwa
bersejarahyang
dapat
menumbuhkanperi
laku yang termuat
di KI
sosial,
struktur
teks, dan
unsur
kebahasaan
dalam teks
 Mencermati
analisis
terhadap
fungsi
sosial,
rangkaian
tindakan
dan
kejadian
dengan
menggunak
an alat
seperti
tabel,
bagan, dan
kemudian
mengerjaka
n hal sama
dengan teks
tentang
peristiwa
bersejarah
lainnya
 Mengumpul
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kan
informasi
untuk
menguraika
n peristiwa
bersejarah
di Indonesia
 Menempelk
an
karyanya di
dinding
kelas dan
bertanya
jawab
dengan
pembaca
(siswa lain,
guru) yang
datang
membacany
a
 Melakukan
refleksi
tentang
proses dan
hasil
belajar.
3.8 Membedakan
fungsi sosial,
 Fungsi Sosial
Mendapat hiburan,
menghibur,
1. Mengidentifikasi teks dan unsur kebahasaan
teks naratif lisan dan tulis dengan memberi
dan meminta informasi terkait legenda rakyat,
 Menyimak
guru
membacaka
  
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struktur teks,
dan unsur
kebahasaan
beberapa teks
naratif lisan
dan tulis
dengan
memberi dan
meminta
informasi
terkait
legenda
rakyat,
sederhana,
sesuai dengan
konteks
penggunaann
ya
4.8 Menangkap
makna secara
kontekstual
terkait fungsi
sosial,
struktur teks,
dan unsur
kebahasaan
mengajarkan nilai-
nilai luhur,
mengambil teladan
 Struktur Teks
Dapat mencakup:
 Orientasi
 Komplikasi
 Resolusi
 Orientasi ulang
 Unsur
Kebahasaan
 Kalimat-kalimat
dalamsimple
past tense, past
continuous, dan
lainnya yang
relevan
 Kosa kata:
terkait karakte
r, watak, dan
setting dalam
legenda
 Adverbia
penghubung
dan penujuk
waktu
 Ucapan,
tekanan kata,
intonasi, ejaan,
sederhana, sesuai dengan konteks
penggunaannya
2. Menyebutkan struktur teks dan unsur
kebahasaan
teksnaratiflisandantulisdenganmemberidanme
mintainformasi terkait legenda rakyat,
sederhana
3. Membedakan struktur teks dan unsur
kebahasaan beberapa teks naratif lisan dan
tulis dengan memberi dan meminta informasi
terkait legenda rakyat, sederhana, sesuai
dengan konteks penggunannya.
1. Mencermati teks naratif terkait legenda
rakyat, sederhana
2. Membuat teks naratif terkait legenda rakyat,
sederhana dengan memperhatikan fungsi
sosial, struktur teks, dan unsur kebahasaan,
secara benar dan sesuai konteks
3. Mendemonstrasikan teks naratif terkait
legenda rakyat, sederhana dengan
memperhatikan fungsi sosial, struktur teks,
dan unsur kebahasaan, secara benar dan
sesuai konteks
n legenda,
sambil
dilibatkan
dalam tanya
jawab
tentang
isinya
 Didiktekan
guru
menuliskan
legenda
tersebut
dalam buku
catatan
masing-
masing,
sambil
bertanya
jawab
terkait
fungsi
sosial,
struktur
teks, dan
unsur
kebahasaan
yang ada
 Dalam
kelompok
masing-
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teks naratif,
lisan dan tulis
sederhana
terkait
legenda
rakyat
tanda baca, dan
tulisan tangan
 Topik
Cerita legenda
yang
dapatmenumbuhk
an perilaku yang
termuat di KI
masing
berlatih
membacaka
n legenda
tsb dengan
intonasi,
ucapan dan
tekanan
kata yang
benar,
dengan
saling
mengoreksi
 Membaca
satu
legenda
lain,
bertanya
jawab
tentang
isinya, dan
kemudian
mengidentifi
kasi
kalimat-
kalimat
yang
memuat
bagian-
bagian
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legenda
yang
ditanyakan
 Melakukan
refleksi
tentang
proses
dan hasil
belajar.
3.9 Menafsirkan
fungsi sosial
dan unsur
kebahasaan
lirik lagu
terkait
kehidupan
remaja
SMA/MA/SM
K/ MAK
4.9 Menangkap
makna terkait
fungsi sosial
dan unsur
kebahasaan
secara
kontekstual
lirik lagu
 Fungsi sosial
Mengembangkan
nilai-nilai
kehidupan dan
karakter yang
positif
 Unsur
kebahasaan
 Kosa kata dan
tata bahasa
dalam lirik lagu
 Ucapan,
tekanan kata,
intonasi, ejaan,
tanda baca,
dan tulisan
tangan
 Topik
Hal-hal yang dapat
1. Mengidentifikasi struktur teks dan unsur
kebahasaan lirik lagu terkait kehidupan
remaja
2. Menyebutkan struktur teks dan unsur
kebahasaan lirik lagu terkait kehidupan
remaja
3. Membedakan struktur teks dan unsur
kebahasaan beberapa lirik lagu terkait
kehidupan remaja.
1. Mencermati fungsi sosial dan unsur
kebahasaan secara kontekstual lirik lagu
terkait kehidupan remaja
2. Mendemonstrasikan fungsi sosial dan unsur
kebahasaan secara kontekstual lirik lagu
terkait kehidupan remaja
SMA/MA/SMK/MAK
 Membaca,
menyimak,
dan
menirukan
lirik lagu
secara lisan
 Menanyaka
n hal-hal
yang tidak
diketahui
atau
berbeda
 Mengambil
teladan dari
pesan-
pesan
dalam lagu
 Menyebutka
n pesan
yang terkait
  
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terkait
kehidupan
remaja
SMA/MA/SM
K/MAK
memberikan
keteladanan dan
menumbuhkan
perilaku yang
termuat di KI
dengan
bagian-
bagian
tertentu
 Melakukan
refleksi
tentang
proses dan
hasil
belajarnya
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Lesson Plan Experimental Class
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP)
EXPERIMENTAL CLASS
Madrasah : MAN 2 BOYOLALI
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : X(Sepuluh)/ Gasal
Materi Pokok              : Narative Text
Alokasi Waktu : 4 x 2 JP
A. KOMPETENSI INTI
1. Mengahayati dan mengamalkan ajaran agama yang dianutnya.
2. Menghayati dan mengamalkan perilaku jujur, tanggungjawab, peduli
(gotong royong, kerjasama, toleran, damai), santun, responsif dan
proaktif dan menunjukkan sikap sebagai bagian dari solusi atas
berbagai permasalahan dalam berinteraksisecara efektif dengan
lingkungan sosial dan alam serta dalam menempatkan diri sebagai
cerminan bangsa dalam pergaulan dunia.
3. Memahami, menerapkan, menganalisis pengetahuan faktual,
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu
pengetahuan, teknologi,seni, budaya, dan humaniora dengan wawasan
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait
penyebab fenomena dan kejadian, serta menerapkan pengetahuan
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan
minatnya untuk memecahkan masalah.
4. Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah
abstrak terkait dengan pengembangan dari yang dipelajarinya di
sekolah secara mandiri, dan mampu  menggunakan metoda sesuai
kaidah keilmuan.
B. TUJUAN PEMBELAJARAN
1. Siswa mampu memahami fungsi sosial, struktur teks dan unsur
kebahasaan pada teks naratif.
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2. Siswa mampu mengidentifikasi fungsi sosial, struktur teks dan
unsur kebahasaan pada teks naratif.
3. Siswa mampu menerapkan fungsi sosial, struktur teks dan unsur
kebahasaan pada teks naratif.
4. Siswa terampil membuat dan menyusun teks naratif sesuai dengan
unsur kebahasan.
C. KOMPETENSI DAN INDIKATOR
Kompetensi Dasar Indikator
3.8 Membedakan fungsi sosial ,
struktur teks,dan unsur kebahasaan
beberapa teks naratif lisan dan tulis
dengan memberi dan meminta
informasi terkait legenda rakyat
sederhana, sesuai dengan konteks.
3.8.1 Siswa mampu
mengidentifikasi fungsi sosial,
struktur teks, dan unsur kebahasaan
dari teks naratif.
4.8 Menangkap makna secara
kontekstual terkait fungsi sosial ,
struktur teks dan unsur kebahasaan
teks naratif, lisan dan tulis
sederhaha terkait legenda rakyat.
4.8.1 Siswa mampu menjawab
pertanyaan yang berkaitan dengan
teks naratif dengan benar.
4.8.2 Siswa mampu melengkapi teks
naratif rumpang dengan kosakata
yang tepat
D. MATERI PEMBELAJARAN
1. Fungsi sosial : Mendapat hiburan, menghibur, mengajarkan nilai-nilai
luhur ,mengambil teladan.
2. Struktur teks : Orientasi,komplikasi,resolusi,orientasi ulang.
3. Unsur kebahasaan :
a. Kata sifat terkait dengan orang, tempat wisata, dan bangunan
bersejarah terkenal.
b. Ejaan dan tulisan tangan dan cetak yang jelas dan rapi.
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c. Ucapan,intonasi,tekana kata, ketika mempresentasikan secara lisan.
4. Definition of narrative text
Narrative text is a story with complication or problematic events and it
tries to find the resolutions to solve the problems. An important part of
narrative text is the narrative mode, the set of methods used to
communicate the narrative through a process narration.
5. The purpose of narrative text
The Purpose of Narrative Text is to amuse or to entertain the reader
with a story.
6. Generic Structures of Narrative Text
1) Orientation : Sets the scene: where and when the story happened
and introduces the participants of the story: who and what is involved in
the story.
2) Complication : Tells the beginning of the problems which leads to
the crisis (climax) of the main participants.
3) Resolution : The problem (the crisis) is resolved, either in a
happy ending or in a sad (tragic) ending
4) Re-orientation : This is a closing remark to the story and it is
optional. It consists of a  moral  lesson,  advice  or  teaching  from  the
writer.
E. METODE PEMBELAJARAN
1. Pendekatan  Scientific Approach
2. Model  Project Based Approach
F. MEDIA, ALAT, DAN SUMBER BELAJAR
1. Media  Power point dan video
2. Alat  Laptop, LCD, Speaker
3. Sumber Belajar  Internet, print out
G. LANGKAH-LANGKAH PEMBELAJARAN
Pertemuan 1
1. Kegiatan Pendahuluan
a. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
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b. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
c. Memberi motivasi belajar
d. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
e. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus.
2. Kegiatan Inti
Mengamati
a. Siswa mengamati contoh teks narratif yang menggunakan bahasa
Indonesia dalam sebuah blog di internet.
b. Memberikan video tentang cara membuat blog.
c. Siswa memberikan komentar dan pandangannya tentang fungsi
teks tulis berbentuk narrative text, ketepatan unsur kebahasaannya,
format, tampilan, dsb.
Menanya
Dengan bimbingan dan arahan guru, siswa menanyakan dan
mempertanyakan antara lain tentang perbedaan dalam fungsi sosial,
struktur teks, dan unsur kebahasaan, antara teks tulis berbentuk naratif
dalam bahasa inggris dengan yang ada dalam bahasa Indonesia.
3. Kegiatan Penutup
a. Memberikan umpan balik terhadap proses dan hasil pembelajaran
b. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
Pertemuan 2
1. Kegiatan Pendahuluan
a. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
b. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
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c. Memberi motivasi belajar
d. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
e. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus.
2. Kegiatan Inti
Menanya
Dengan bimbingan dan arahan guru, siswa menanyakan dan
mempertanyakan antara lain tentang perbedaan dalam fungsi sosial,
struktur teks, dan unsur kebahasaan, antara teks tulis berbentuk naratif
dalam bahasa inggris dengan yang ada dalam bahasa Indonesia.
Mengumpulkan Informasi
a. Siswa membaca rujukan dari berbagai sumber termasuk buku teks,
untuk mengetahui fungsi sosial, unsur kebahasaan dari terks
tertulis berbentuk narrative text.
b. Siswa mebaca lebih cermat contoh-contoh teks tertulis berbentuk
narrative di berbagai blog untuk memberi komentar tentang
pandangannya.
c. Secara kelompok siswa berdiskusi tentang contoh-contoh teks
narrative untuk memahami dan mengidentifikasi fungsi sosial,
unsur kebahasaan dari terks tertulis berbentuk narrative text.
3. Kegiatan Penutup
a. Memberikan umpan balik terhadap proses dan hasil pembelajaran
b. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
Pertemuan 3
1. Kegiatan Pendahuluan
a. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
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b. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
c. Memberi motivasi belajar
d. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
e. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus
2. Kegiatan Inti
Mengasosiasi
Guru meminta siswa untuk mengerjakan proyek sebagai hasil akhir
berupa blog berisi teks narrative yang dibuat oleh siswa sendiri sesuai
dengan fungsi sosial, struktur bahasa dalam narrative text.
3. Kegiatan Penutup
a. Memberikan umpan balik terhadap proses dan hasil pembelajaran
b. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
Pertemuan 4
1. Kegiatan Pendahuluan
a. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
b. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
c. Memberi motivasi belajar
d. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
e. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus
2. Kegiatan Inti
Mengkomunikasikan
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a. Secara individu siswa memperlihatkan dan mempresentasikan
secara singkat teks narrative di dalam blog yang telah mereka buat.
b. Siswa membicarakan permasalahan yang dialami dalam membuat
teks tertulis berbentuk recount teks dalam sebuah blog milik
mereka sendiri.
3. Kegiatan Penutup
a. Memberkan umpan balik terhadap proses dan hasil pembelajaran.
b. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
H. PENILAIAN HASIL PEMBELAJARAN
1. Jenis/teknik Penilaian
a. Penilaian Pengetahuan
b. Penilaian Sikap
c. Penilaian Keterampilan
2. Bentuk Instrumen
Make a narrative text especially about legend individually.
3. Rubrik penilaian Writing terlampir
Guru Mata Pelajaran,
Nita Aryani, S. Pd
NIP. -
Boyolali, ……………2018
Peneliti,
Isnaini Nur Hidayah
NIM. 143221056
Mengetahui,
Kepala MAN 2 Boyolali
H. M. Fuad, M.Pd
NIP. 19620915 198903 1 003
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Lampiran 1  Rubric Scoring
Item Analysis Score Criterion of Scoring
Content 30-27
26-22
21-17
16-13
Excellent knowledgeable, substantive  etc.
Good some knowledge of subject-adequate
range
Fair limited  knowledge of subject-little
substance
Very poor does not show knowledge of
subject-non substantive
Organization 20-18
17-14
13-10
9-7
Excellent fluent expression-ideas clearly
stated.
Good somewhat choppy-loosely organized
but main ideas stand out.
Fair not fluent-ideas confused or
disconnected.
Very poor does not communicate-no
organization
Vocabulary 20-18
17-14
13-10
9-7
Excellent sophisticated range-effective
word/idiom choice and usage
Good adequate range-occasional errors of
word/idiom form, choice, usage, but
meaning ascured
Fair limited  range-frequent errors of
word/idiom form, choice, usage
Very poor little knowledge of English
vocabulary, idioms, word form
Grammar/
Language use
25-22
21-18
17-11
10-5
Excellent effective complex construction,
few errors of agreement, tense, etc
Good effective but simple constructive in
grammar.
Fair major problem is simple/complex
construction in grammar.
Very poor virtually no mastery of sentence
construction rules.
Mechanic 5
4
3
2
Excellent demonstrates mastery of
conventions
Good occasional errors of spelling,
punctuation, capitalization, etc.
Fair frequent errors of spelling,
punctuation, capitalization etc.
Very poor no mastery of conventions,
dominated by errors of spelling,
punctuation, capitalization, paragraphing,
etc
Total of Score 100
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Lesson Plan Control Class
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP)
CONTROL CLASS
Madrasah : MAN 2 BOYOLALI
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : X(Sepuluh)/ Gasal
Materi Pokok              : Narative Text
Alokasi Waktu : 4 x 2 JP
I. KOMPETENSI INTI
5. Mengahayati dan mengamalkan ajaran agama yang dianutnya.
6. Menghayati dan mengamalkan perilaku jujur, tanggungjawab, peduli
(gotong royong, kerjasama, toleran, damai), santun, responsif dan
proaktif dan menunjukkan sikap sebagai bagian dari solusi atas
berbagai permasalahan dalam berinteraksisecara efektif dengan
lingkungan sosial dan alam serta dalam menempatkan diri sebagai
cerminan bangsa dalam pergaulan dunia.
7. Memahami, menerapkan, menganalisis pengetahuan faktual,
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu
pengetahuan, teknologi,seni, budaya, dan humaniora dengan wawasan
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait
penyebab fenomena dan kejadian, serta menerapkan pengetahuan
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan
minatnya untuk memecahkan masalah.
8. Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah
abstrak terkait dengan pengembangan dari yang dipelajarinya di
sekolah secara mandiri, dan mampu  menggunakan metoda sesuai
kaidah keilmuan.
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J. TUJUAN PEMBELAJARAN
5. Siswa mampu memahami fungsi sosial, struktur teks dan unsur
kebahasaan pada teks naratif.
6. Siswa mampu mengidentifikasi fungsi sosial, struktur teks dan
unsur kebahasaan pada teks naratif.
7. Siswa mampu menerapkan fungsi sosial, struktur teks dan unsur
kebahasaan pada teks naratif.
8. Siswa terampil membuat dan menyusun teks naratif sesuai dengan
unsur kebahasan.
K. KOMPETENSI DAN INDIKATOR
Kompetensi Dasar Indikator
3.8 Membedakan fungsi sosial ,
struktur teks,dan unsur kebahasaan
beberapa teks naratif lisan dan tulis
dengan memberi dan meminta
informasi terkait legenda rakyat
sederhana, sesuai dengan konteks.
3.8.1 Siswa mampu
mengidentifikasi fungsi sosial,
struktur teks, dan unsur kebahasaan
dari teks naratif.
4.8 Menangkap makna secara
kontekstual terkait fungsi sosial ,
struktur teks dan unsur kebahasaan
teks naratif, lisan dan tulis
sederhaha terkait legenda rakyat.
4.8.1 Siswa mampu menjawab
pertanyaan yang berkaitan dengan
teks naratif dengan benar.
4.8.2 Siswa mampu melengkapi teks
naratif rumpang dengan kosakata
yang tepat
L. MATERI PEMBELAJARAN
7. Fungsi sosial : Mendapat hiburan, menghibur, mengajarkan nilai-nilai
luhur ,mengambil teladan.
8. Struktur teks : Orientasi,komplikasi,resolusi,orientasi ulang.
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9. Unsur kebahasaan :
d. Kata sifat terkait dengan orang, tempat wisata, dan bangunan
bersejarah terkenal.
e. Ejaan dan tulisan tangan dan cetak yang jelas dan rapi.
f. Ucapan,intonasi,tekana kata, ketika mempresentasikan secara lisan.
10. Definition of narrative text
Narrative text is a story with complication or problematic events and it
tries to find the resolutions to solve the problems. An important part of
narrative text is the narrative mode, the set of methods used to
communicate the narrative through a process narration.
11. The purpose of narrative text
The Purpose of Narrative Text is to amuse or to entertain the reader
with a story.
12. Generic Structures of Narrative Text
1) Orientation : Sets the scene: where and when the story happened
and introduces the participants of the story: who and what is involved in
the story.
2) Complication : Tells the beginning of the problems which leads to
the crisis (climax) of the main participants.
3) Resolution : The problem (the crisis) is resolved, either in a
happy ending or in a sad (tragic) ending
4) Re-orientation : This is a closing remark to the story and it is
optional. It consists of a  moral  lesson,  advice  or  teaching  from  the
writer.
M. METODE PEMBELAJARAN
3. Pendekatan  Scientific Approach
4. Model  Direct Instructional Method
N. MEDIA, ALAT, DAN SUMBER BELAJAR
4. Media  Teks yang mengandung narrative text
5. Alat  Laptop, Whiteboard, Spidol
6. Sumber Belajar  Textbook, LKS, print out
O. LANGKAH-LANGKAH PEMBELAJARAN
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Pertemuan 1
4. Kegiatan Pendahuluan
f. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
g. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
h. Memberi motivasi belajar
i. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
j. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus.
5. Kegiatan Inti
Mengamati
d. Siswa mengamati contoh teks narratif yang menggunakan bahasa
Indonesia.
e. Siswa memberikan komentar dan pandangannya tentang fungsi
teks tulis berbentuk narrative text, ketepatan unsur kebahasaannya,
format, tampilan, dsb.
Menanya
Dengan bimbingan dan arahan guru, siswa menanyakan dan
mempertanyakan antara lain tentang perbedaan dalam fungsi sosial,
struktur teks, dan unsur kebahasaan, antara teks tulis berbentuk naratif
dalam bahasa inggris dengan yang ada dalam bahasa Indonesia.
6. Kegiatan Penutup
c. Memberikan umpan balik terhadap proses dan hasil pembelajaran
d. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
Pertemuan 2
4. Kegiatan Pendahuluan
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f. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
g. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
h. Memberi motivasi belajar
i. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
j. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus.
5. Kegiatan Inti
Menanya
Dengan bimbingan dan arahan guru, siswa menanyakan dan
mempertanyakan antara lain tentang perbedaan dalam fungsi sosial,
struktur teks, dan unsur kebahasaan, antara teks tulis berbentuk naratif
dalam bahasa inggris dengan yang ada dalam bahasa Indonesia.
Mengumpulkan Informasi
d. Siswa membaca rujukan dari berbagai sumber termasuk buku teks,
untuk mengetahui fungsi sosial, unsur kebahasaan dari terks
tertulis berbentuk narrative text.
e. Siswa mebaca lebih cermat contoh-contoh teks tertulis berbentuk
narrative dari berbagai sumber untuk memberi komentar tentang
pandangannya.
f. Secara kelompok siswa berdiskusi tentang contoh-contoh teks
narrative untuk memahami dan mengidentifikasi fungsi sosial,
unsur kebahasaan dari terks tertulis berbentuk narrative text.
6. Kegiatan Penutup
c. Memberikan umpan balik terhadap proses dan hasil pembelajaran
d. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
Pertemuan 3
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4. Kegiatan Pendahuluan
f. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
g. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
h. Memberi motivasi belajar
i. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
j. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus
5. Kegiatan Inti
Mengasosiasi
Guru meminta siswa untuk membuat teks narrative sesuai dengan
fungsi sosial, struktur bahasa dalam narrative text.
6. Kegiatan Penutup
c. Memberikan umpan balik terhadap proses dan hasil pembelajaran
d. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
Pertemuan 4
4. Kegiatan Pendahuluan
f. Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti
proses pembelajaran
g. Mengajak siswa berdo’a bersama sebelum memulai kegiatan
pembelajaran.
h. Memberi motivasi belajar
i. Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan
sebelumnya dengan materi yang akan dipelajari
j. Menjelaskan tujuan pembelajaran atau kompetensi dasar yang akan
dicapai dan menyampaikan cakupan materi dan penjelasan uraian
kegiatan sesuai silabus
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5. Kegiatan Inti
Mengkomunikasikan
c. Secara individu siswa membacakan teks narrative yang telah
mereka buat.
d. Siswa membicarakan permasalahan yang dialami dalam membuat
teks tertulis berbentuk recount teks dalam sebuah blog milik
mereka sendiri.
6. Kegiatan Penutup
c. Memberkan umpan balik terhadap proses dan hasil pembelajaran.
d. Menginformasikan rencana kegiatan pembelajaran selanjutnya.
P. PENILAIAN HASIL PEMBELAJARAN
4. Jenis/teknik Penilaian
d. Penilaian Pengetahuan
e. Penilaian Sikap
f. Penilaian Keterampilan
5. Bentuk Instrumen
Make a narrative text especially about legend individually.
6. Rubrik penilaian Writing terlampir
Guru Mata Pelajaran,
Nita Aryani, S. Pd
NIP. -
Boyolali, ……………2018
Peneliti,
Isnaini Nur Hidayah
NIM. 143221056
Mengetahui,
Kepala MAN 2 Boyolali
H. M. Fuad, M.Pd
NIP. 19620915 198903 1 003
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Lampiran 1  Rubric Scoring
Item Analysis Score Criterion of Scoring
Content 30-27
26-22
21-17
16-13
Excellent knowledgeable, substantive  etc.
Good some knowledge of subject-adequate
range
Fair limited  knowledge of subject-little
substance
Very poor does not show knowledge of
subject-non substantive
Organization 20-18
17-14
13-10
9-7
Excellent fluent expression-ideas clearly
stated.
Good somewhat choppy-loosely organized
but main ideas stand out.
Fair not fluent-ideas confused or
disconnected.
Very poor does not communicate-no
organization
Vocabulary 20-18
17-14
13-10
9-7
Excellent sophisticated range-effective
word/idiom choice and usage
Good adequate range-occasional errors of
word/idiom form, choice, usage, but
meaning ascured
Fair limited  range-frequent errors of
word/idiom form, choice, usage
Very poor little knowledge of English
vocabulary, idioms, word form
Grammar/
Language use
25-22
21-18
17-11
10-5
Excellent effective complex construction,
few errors of agreement, tense, etc
Good effective but simple constructive in
grammar.
Fair major problem is simple/complex
construction in grammar.
Very poor virtually no mastery of sentence
construction rules.
Mechanic 5
4
3
2
Excellent demonstrates mastery of
conventions
Good occasional errors of spelling,
punctuation, capitalization, etc.
Fair frequent errors of spelling,
punctuation, capitalization etc.
Very poor no mastery of conventions,
dominated by errors of spelling,
punctuation, capitalization, paragraphing,
etc
Total of Score 100
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APPENDIX 4
List of Students’ Name
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THE NAME LIST OF STUDENTS
CONTROL CLASS EXPERIMENTAL CLASS
NO NAMA NO NAMA
1 AF 1 ATR
2 AAN 2 AS
3 AFL 3 AOW
4 AHT 4 AY
5 BAC 5 AS
6 EAD 6 ADF
7 FBS 7 AS
8 FANIA 8 CK
9 I 9 DS
10 KNA 10 DR
11 LRH 11 DS
12 LC 12 DRS
13 LS 13 FA
14 LR 14 ITI
15 LH 15 IPP
16 MDD 16 IB
17 MAS 17 IDA
18 M 18 LWS
19 MANH 19 LM
20 MRE 20 LAM
21 MNUT 21 MNH
22 NF 22 NA
23 OA 23 NAP
24 PSK 24 NIAM
25 PJA 25 PNS
26 PZU 26 R
27 RVA 27 SNS
28 RF 28 WR
29 SDNA 29 ZSJ
30 SNI 30 ZSRR
31 ARD
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APPENDIX 5
Post Test
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POST TEST
Experimental Class
 Write your name and class above
 Choose one of topics about the legends story in Indonesia
 Work individually to write down at least 3 paragraphs narrative text in
typing form essay consists of orientation, complication, and resolution
 After that, upload your written product into your own blog that you made
Your essay will be evaluated based on the organization, content, grammar
mechanics, and vocabulary.
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POST TEST
Control Class
 Write your name and class above
 Choose one of topics about the legends story in Indonesia
 Work individually to write down at least 3 paragraphs narrative text essay
consists of orientation, complication, and resolution Your essay will be
evaluated based on the organization, content, grammar mechanics, and
vocabulary.
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APPENDIX 6
The Post Test Scores
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THE POST-TEST SCORES
N
O
EXPERIMENTAL CLASS CONTROL CLASS
NAME X Y FinalScore NAME X Y
Final
Score
1. ATR 74 76 75 AF 70 72 71
2. AS 79 78 78.5 AAN 65 65 65
3. AOW 81 84 82.5 AFL 76 74 75
4. AY 74 72 73 AHT 70 69 69.5
5. AS 83 85 84 BAC 72 72 72
6. ADF 78 76 77 EAD 73 75 74
7. AS 72 72 72 FBS 70 70 70
8. CK 78 77 77.5 FANIA 72 71 71.5
9. DS 77 79 78 I 71 73 72
10. DR 75 75 75 KNA 67 69 68
11. DS 75 76 75.5 LRH 70 71 70.5
12. DRS 74 76 75 LC 72 74 73
13. FA 78 78 78 LS 70 73 71.5
14. ITI 75 76 75.5 LR 75 76 75.5
15. IPP 78 77 77.5 LH 82 82 82
16. IB 71 71 71 MDD 70 70 70
17. IDA 75 77 76 MAS 80 83 82
18. LWS 73 74 73.5 M 80 81 80.5
19. LM 81 81 81 MANH 73 70 72
20. LAM 80 82 81 MRE 72 74 73
21. MNH 76 79 77.5 MNUT 70 70 70
22. NA 70 68 69 NF 72 74 73
23. NAP 82 80 81 OA 64 66 65
24. NIAM 80 80 80 PSK 75 76 75.5
25. PNS 80 78 79 PJA 73 70 71.5
26. R 85 87 86 PZU 70 72 71
27. SNS 82 82 82 RVA 76 74 74
28. WR 70 67 68.5 RF 82 84 83
29. ZSJ 70 68 69 SDNA 74 76 75
30. ZSRR 79 81 80 SNI 75 72 73.5
31. ARD 77 75 76
Note 
X = Teacher’s Score
Y = Researcher Score
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APPENDIX 7
Sample of Post Test of
Experimental Class
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APPENDIX 8
Sample of Post Test of Control
Class
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APPENDIX 9
Letter Permission
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Photographs
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PHOTOGRAPS
The students of X IPA 1 was conducting discussion about the
project
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The students of X IPA 2 was listening the teacher’s explanation
about the material and the instructions
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Curriculum Vitae
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CURRICULUM VITAE
I. Personal Details
Name : Isnaini Nur Hidayah
Address : Wonosari, Sambirembe, Kalijambe, Sragen
Place & Date of Birth : Sragen, March 11 1997
Gender : Female
Marital Status : Single
Religion : Islam
Nationality : Indonesia
II. Education Details
1. 2001 – 2002 Kindergarten / TK BA Aisyiyah Wonosari, Sambirembe
2. 2002 – 2008 Elementary School / SD N Sambirembe I
3. 2008 – 2011 Islamic Junior High School / MTs N Gemolong
4. 2011 – 2014 Islamic Senior High School / MAN Gondangrejo
5. 2014 – 2018 The State Islamic Institute of Surakarta
III. Organization Experience
1. Dewan Penggalang MTs N Gemolong 2009/2010
2. Dewan Ambalan Penegak MAN Gondangrejo 2013/2014
3. Dewan Kerja Ranting Kwaran Gondangrejo 2013/2014
4. DEMA FITK IAIN SURAKARTA 2016/2017
5. SEMA-I IAIN SURAKARTA 2017
6. PMII Rayon Sunan Kalijaga 2015/2016
7. PMII Komisariat Raden Mas Said 2016/2017
8. PMII Cabang Sukoharjo 2018
